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Abstract 
The problem this study addressed was the high number of premature match closures occurring 
within youth mentoring programs, specifically the largest youth mentoring organization, Big 
Brothers Big Sisters of America (BBBSA). The purpose of this study was to identify factors 
related to premature match closures and the strategies that can help prevent the high number of 
occurrences within the BBBSA network according to the perspective of the mentor. The research 
study was conducted using a qualitative research approach. The instruments utilized for the study 
included an informational survey, archived data, and interviews. The sample population was 
mentors enrolled in the BBBSA one-to-one youth mentoring program in Texas from 2016–2018. 
Findings indicated that unclear and unrealistic expectations about the program or program 
aspects contribute to the high number of premature match closures. The findings also indicate 
that match duration is impacted by the level of the mentor’s preparedness, ongoing development, 
as well as the rushed match processes. This study suggested mentor-mentee matches have a 
higher likelihood of reaching a one year match duration when mentors fully understand the 
program and their role, combined with strong professional support and ongoing development 
opportunities, and flexible match practices.  
 Keywords: youth mentoring, mentors, mentee, match duration, premature match, match 
closure, Big Brothers Big Sisters 
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Chapter 1: Introduction  
Modern-day youth mentoring programs are widely associated with youth development 
and continue to be a growing service for children facing adversity (DuBois & Keller, 2017). 
While the term youth mentoring has many definitions, it generally means that an adult has 
committed their time to provide support and guidance to an unrelated adolescent, otherwise 
known as their mentee (Stewart & Openshaw, 2014). Youth mentoring is believed to be a cost-
effective intervention tool that is easily accessible, which helps explain the widespread 
implementation and popularity of such programs (Albright et al., 2017). According to Stewart 
and Openshaw (2014), millions of children are formally participating in youth mentoring 
programs. 
The idea of a straightforward intervention method that results in positive youth 
development is an idea most can support; however, existing studies about the long-term benefits 
and outcomes are vague (Stewart & Openshaw, 2014). According to Deutsch and Spencer 
(2009), research about youth mentoring often covers many elements that lead to uncertainties 
about effective practices. A “match” refers to the pairing of a youth and adult and is a vital step 
in providing youth mentoring services (DuBois & Neville, 1998); however, the duration of the 
match between the mentor and mentee is a significant indicator of the type of outcomes 
achieved. In long-term matches, the areas of academics, behavioral, emotional, and social 
development are the most frequently improved areas (Zilberstein & Spencer, 2017). While the 
positivity of outcomes is commonly at the forefront of reports, it is essential to know that the 
duration of the match is a determining factor in the outcomes experienced in both community 
and site-based programs (Kupersmidt et al., 2017a). Although there is evidence of a positive 
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impact associated with youth mentoring, mentees who experience premature closure are more 
likely to suffer harmful developmental outcomes (Zilberstein & Spencer, 2017).  
Knowing that early match closures are common and lead to unfavorable program 
outcomes makes it an essential topic to study and further understand. Discovering the factors 
related to premature closures and identifying strategies that can prevent the high number of 
occurrences will improve youth mentoring programs and outcomes. A focus in this area will 
allow for additional knowledge about youth mentoring and aid with both the accuracy and 
transparency when reporting program outcomes (Kupersmidt et al., 2017a). According to DeWit 
et al. (2016), outcomes resulting from premature match closures will have a lasting effect on 
youth and programs, making it a crucial element of ongoing study within the youth mentoring 
field. 
Big Brothers Big Sisters 
 Although many youth mentoring organizations exist, Big Brothers Big Sisters of America 
(BBBSA) continues to be the largest mentoring agency in the nation, with over 500 affiliates 
serving more than 5,000 communities (Stewart & Openshaw, 2014). Although mentoring 
programs help a diverse population, it is common within the BBBSA service model to target 
children identified by professional staff as disadvantaged or at-risk (Albright et al., 2017). While 
the adversities vary from youth to youth, BBBSA and other youth mentoring providers believe 
that the mentor-mentee relationship can lead to positive developmental outcomes despite the type 
of hardships the mentee is facing (Grossman et al., 2002). For most program objectives, it is 
common to focus on only a few general outcomes, such as positive self-identity and improved 
relationships with others (Wesely et al., 2017).  
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 A study about the problem is reported in Mentoring Relationship Closures in Big 
Brothers Big Sisters Community Mentoring Programs: Patterns and Associated Risk Factors by 
DeWit et al. (2016). According to DeWit et al. (2016), matches that end before the initial 1-year 
commitment term is a common occurrence within BBBSA programs. A previous study shows 
that nearly half of all matches experience early closure (DeWit et al., 2016). While BBBSA 
offers more than one program design, community-based programs are their most prominent 
(DeWit et al., 2016). Unfortunately for BBBSA, community-based programs experience a higher 
number of premature match closures in comparison to other program types such as workplace 
and site-based (Kupersmidt et al., 2017a). A study found that increasing numbers of premature 
match closures are related to ineffective mentoring services (DeWit et al., 2016).  
 Because of the information discovered, it is essential to identify program practices that 
help sustain matches long-term (Kupersmidt et al., 2017a). Continued research of processes 
related to program elements such as recruitment, training, support, and closures can lead to 
improved program practices (Kupersmidt et al., 2017a). According to Kupersmidt et al. (2017a), 
the effective practice and benchmarks established by evidence-based studies significantly 
improve match lengths and program satisfaction. 
Statement of the Problem 
Traditional one-to-one youth mentoring begins by pairing a disadvantaged youth (from 
6–16 years old) with an unrelated adult mentor (Albright et al., 2017). Traditional youth 
mentoring programs focus on building and sustaining, trusting friendships that enable the mentor 
to provide consistent support and guidance to the mentee (Kupersmidtet al., 2017a). Youth 
mentoring can have positive effects on a child’s social, emotional, behavioral, and academic 
development. Although youth mentoring usually relates to positive developmental outcomes, 
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premature match closures (early separation) can have an adverse effect and can ultimately harm 
youth development (Zilberstein & Spencer, 2017). According to Higley et al. (2016), premature 
match closures can sometimes be more harmful than not having a mentor at all.  
Community and site-based matches that end before one year weaken the emotional and 
social development of youth participating in traditional one-to-one mentoring programs 
(Zilberstein & Spencer, 2017). According to Zilberstein and Spencer (2017), early match 
closures lead to mentees feeling unhappy, rejected, and confused, which further impacts the 
child’s ability to trust and build healthy relationships with others. According to Grossman et al. 
(2012), youth who experience a short-term mentoring match, face increased feelings of anxiety 
and abandonment. In general, the mentee’s self-confidence and social skills suffer. Additionally, 
the academic achievement of children involved in a match that ends in less than one year is 
likely to decline (Lakind et al., 2014).  
Traditional mentoring programs have the potential to offer youth significant support and 
leadership development (Stewart & Openshaw, 2014). According to Brady et al. (2017), in our 
modern society, children need mentors and positive relationships with adults. However, with at 
least one-third or more of mentoring matches ending before the completion of the initial 
commitment period, it is crucial to address premature match closures (Zilberstein & Spencer, 
2017).  
While studies related to the impact and risk factors associated with premature match 
closures exist, data are often limited or inconclusive (DeWit et al., 2016). According to DeWit et 
al. (2016), ongoing research can enable youth mentoring organizations such as BBBSA, to better 
understand the factors related to premature match closures and the direct impact it has on youth 
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development, therefore allowing youth mentoring organizations to develop strategies and 
processes that enhance service delivery and result in positive and lasting youth mentorship. 
Purpose of the Study 
Although various aspects of youth mentoring continue to be researched, examining 
factors that contribute to premature match closures is a critical topic within the youth mentoring 
field (Kupersmidt et al., 2017a). The degree of negative impact on the health and social well-
being of mentees who experience a premature closure makes it essential for continued study 
(DeWit et al., 2016). According to Moodie and Fisher (2009), the healthy development of 
disadvantaged youth is significantly impacted by ineffective mentoring. Ongoing research 
enables youth mentoring professionals to establish and implement research-based practices that 
can reduce the number of premature match closures and lead to positive program outcomes 
(Kupersmidt et al., 2017a).  
 This study was conducted using a qualitative approach that examined factors related to 
premature match closures and strategies that can prevent the high number of occurrences within 
the BBBSA network based on the mentor’s perspective. The participants of the study were 
comprised of mentors who either met the 1-year minimum or experienced a premature match 
closure. According to Spencer et al. (2010), while the effects of youth mentoring are studied, 
evidence of the degree of benefit or disadvantage related to the match duration has not been 
extensively researched. Therefore, studies in this area could result in improved program services 
and lead to benchmarks and best practices, specifically within the BBBSA network of affiliates.  
Research Questions  
Q1. What factors contribute to early mentoring match separation within the Big Brothers 
Big Sisters of America network according to the perspective of the mentor? 
6 
 
Q2. What are interventions that Big Brothers Big Sisters of America can implement to 
help alleviate premature match closures according to the perspective of the mentor? 
Definition of Key Terms 
Adversity. The term adversity denotes experiencing adverse situations such as 
homelessness, abuse, or living in a single-parent home (Garrett, 2014). 
 Community-based program. A community-based program is a program that matches an 
adult mentor with an adolescent to spend one-on-one time within a community setting (DuBois 
& Keller, 2017).  
 Disadvantaged. Persons that lack resources or suffer from unstable family life are 
defined as disadvantaged (Kaufman, 2010).  
 Match. A match is a pairing between one youth and an unrelated adult (DuBois & 
Neville, 1997). 
Premature closure. Premature closure is a match between an adult mentor and an 
adolescent that does not remain active for 12 consecutive months (Kupersmidt et al., 2017b).  
 Site-based program. A site-based program is a type of program that matches an adult 
mentor with an adolescent for one-on-one time at a site that has been designated and approved by 
the mentoring organization, typically within a school setting (Grossman et al., 2002). 
Summary 
 As family dynamics continuously change, more youth need supportive relationships that 
are often sought through youth mentoring services (Anastasia et al., 2012). However, the array of 
definitions, practices, and areas of study make it challenging to share a universal understanding 
and measurement of effectiveness. Nevertheless, having a long-term match duration is a critical 
factor of effective youth mentoring programs. The focus on understanding and reducing the 
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number of premature match closures improve program effectiveness and makes it more likely 
that youth enrolled in mentoring programs will experience positive outcomes.  
 Ineffectiveness within the youth mentoring field could exhaust resources related to costs, 
training, and service delivery. Additional research in this area contributes to longer, more 
sustained youth mentoring relationships that can achieve positive developmental outcomes. The 
insight provided by this research supports program staff, families, school officials, as well as 
mentors and mentees. Ongoing research aids in determining why premature match closures occur 
and identifying the strategies that could reduce the high rates of occurrence.  
 Chapter 2 includes a review of the existing literature related to youth mentoring and 
premature closures. Additionally, the chapter contents include information about BBBSA 
mentoring programs. The combination of information aids in explaining the need for the research 
topic.  
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Chapter 2: Literature Review 
 Youth mentoring programs are a widely used tool for increasing support and 
developmental skills for at-risk children (DuBois & Keller, 2017). However, existing studies 
about the long-term benefits and outcomes of mentoring services are vague (Stewart & 
Openshaw, 2014). According to Deutsch and Spencer (2009), research on youth mentoring 
programs often covers an array of elements that leads to uncertainties about effective practices. 
However, the most common factor used to measure the effectiveness of a youth mentoring 
program is the duration of the match between the mentor and the mentee (Grossman et al., 2002).  
 The duration of a mentoring match continues to be the most prominent benchmark related 
to positive youth outcomes (Kupersmidt et al., 2017b). According to DeWit et al. (2016), 
mentees that experience a negative impact is often the result of premature match closures. 
Zilberstein and Spencer (2017) further explained that relationship attachments formed during the 
mentoring relationship lead to feelings of abandonment, loneliness, and loss when participants 
experience premature match closures, specifically with vulnerable populations (e.g., at-risk 
youth). With almost half of all mentoring matches ending before one year, the match duration 
continues to be a critical component to the youth mentoring field (DeWit et al., 2016). 
 The purpose of this study was to examine factors that lead to premature match closures 
and identifying strategies that can be implemented to reduce the high rate of occurrence, 
specifically within the most established youth mentoring organization in the nation, Big Brothers 
Big Sisters of America (BBBSA). The overall impact of premature closures was examined, with 
an emphasis on the social-emotional outcomes experienced by youth. Knowledge learned from 
previous and ongoing research enables mentoring organizations to be proactive and aids them 
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with the tools needed to reduce the high rates of premature match closures (Kupersmidt et al., 
2017b). 
Because the focus of youth mentoring organizations is on creating meaningful and 
enduring relationships, it is critical to understand factors related to premature match closures and 
strategies that can reduce the high rate of occurrence (Kupersmidtet al., 2017a). Therefore, this 
study aimed to answer two research questions: (a) What factors contribute to early mentoring 
match separation within the Big Brothers Big Sisters of America network according to the 
perspective of the mentor? and (b) What are interventions that Big Brothers Big Sisters of America 
can implement to help alleviate premature match closures according to the perspective of the 
mentor? Identifying and assessing how both the servant and transformational leadership theories 
and Erik Erikson’s theory of psychosocial development relate to youth mentoring contributes to 
answering these questions. 
 The literature included in this chapter was located using search terms related to BBBSA 
and youth mentoring. The terms most often searched were “mentoring relationships ,” 
“premature match closures,” “traditional mentoring,” and “youth development.” The 
Abilene Christian University (ACU) library was the predominant research tool used to find peer-
reviewed journal articles.  
The organization of this chapter begins with the theoretical framework and transitions into 
the history of the largest and oldest mentoring organization, BBBSA. Other elements of this 
chapter include components related to youth development, such as the needs for youth support, 
outcome areas, and factors that lead to early closures. The contents of the chapter include existing 
studies about mentoring outcomes and the effects of premature match closures, specifically 
within the BBBSA network. The chapter identifies findings from recent and past research 
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studies related to youth mentoring. A look into the methodology used for this research is 
examined in the next chapter.  
Theoretical Framework Discussion  
 While the framework of youth mentoring can incorporate many theories, the foundation for 
this study was based on three theories. The theories include servant leadership, transformational 
leadership, and Erik Erikson’s theory of psychosocial development. The servant leadership theory 
serves as a leadership component for youth mentors, while transformational leadership theory 
directly relates to the approach of both mentors and mentoring organizations working together for 
the healthy development of the mentees. The theory of psychosocial development by psychologist 
Erik Erikson is based on the idea that there are eight developmental stages that one must complete 
to develop into a healthy and well-rounded adult (Pittman et al., 2011). This theory is particularly 
crucial because it allows for insight into the various stages of youth development and helps to 
demonstrate the importance of positive relationships, such as those found within youth mentoring 
programs (Pittman et al., 2011).  
Servant Leadership  
 Coetzer et al. (2017) defined servant leadership as a comprehensive leadership theory 
based on the desire to serve others. Servant leaders not only lead, they influence and develop 
others. This definition can directly express why many volunteers are eager to sign-up as mentors. 
After all, youth mentoring not only allows volunteers to serve their community, it enables them 
to impact the life of a youth. The underlying principle of servant leadership is to benefit others, 
which is the essential foundation of the mentor-mentee relationship (Coetzer et al., 2017).  
Helping others is at the root of servant leadership and is a fundamental component of 
BBBSA mentoring programs (Penn State World Campus, 2013). Through youth mentoring, 
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mentors are serving youth daily by listening, guiding, and empathizing with them. Spending 
time with a child that needs to be heard or needs direction and understanding is a service that 
many children are not receiving at home or in a manner that is consistent with proper 
development. In their role as servant leaders, mentors are fulfilling their desire to serve while 
also demonstrating volunteerism and influencing their mentee to see the value in service to 
others. 
Transformational Leadership  
Chun et al. (2012) defined transformational leadership as a theory based on providing 
followers with personalized attention to motivate them to perform beyond expectations and 
develop into competent leaders. This definition expresses the goals of youth mentoring 
organizations such as BBBSA. For mentors and organizations alike, the underlying goal is to 
help youth realize and exceed their potential within the various aspects of their life, including 
home and school (DuBois & Keller, 2017).  
Transformational leaders inspire others to see beyond their limitations and achieve 
more than they thought was possible (Dwyer et al., 2013). This idea closely relates to the 
mentor-mentee relationship since the mentor is essentially working to transform their mentee. 
Within the BBBSA network and other mentoring organizations, the transformation may be 
evident with improved academics, improved self-confidence, or improved communication 
with others (Kupersmidt et al., 2017b). When mentors are actively engaged and able to inspire 
their mentees, it helps keep them motivated as well. Mentors that know they are making a 
difference are more likely to stay involved, which helps ensure that matches are meeting the 
1-year program minimum.  
12 
 
Theory of Psychosocial Development  
According to Knight (2017), Erikson’s psychosocial development theory provides 
insight to how individuals develop throughout their lifetime and provide understanding about 
the process in which they form their identity. With the use of eight developmental stages, 
Erikson’s theory illustrates how an individual’s social interactions and relationships with 
others directly links to their development and growth (Knight, 2017).  
The eight stages identified by Erikson begins with trust vs. mistrust. This stage occurs 
within the first 18 months of life. Babies at this age look to their caregivers for reliable care 
and security; if the infant experiences inconsistency, they will develop feelings of mistrust 
and anxiety (Knight, 2017). The next stage is autonomy versus shame and doubt. This stage 
occurs from 18 months to about 3 years old. During this stage, children are gaining self-
control and begin seeking their independence. Completing this stage builds confidence. Those 
unable to successfully navigate this stage of development experience feelings of self-doubt 
that will likely continue indefinitely (Knight, 2017).  
The third stage of the psychosocial development theory is initiative vs. guilt. This 
stage occurs from 3-5 years old. During this stage, children become assertive and exercise 
their power within their social groups. Taking the initiative helps build their communication 
as well as their leadership skills. The inability to navigate this stage successfully leads to 
children feeling guilty and dependent on the input of others (Knight, 2017). The next 
development stage is industry versus inferiority. This stage occurs from the ages of 5-12 years 
old. During this stage, children are developing self-confidence and need the praise and 
attention from the adults around them. This praise leads to increased confidence and a good 
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sense of self. Those who are not able to complete this stage struggle with self-confidence and 
have feelings of inferiority (Knight, 2017).  
The next identified stage of psychosocial development theory is identity vs. role 
confusion. This stage occurs from about 12-18 years old. Development during this stage 
consists of children determining their sense of direction and having a strong sense of self. 
This stage is particularly crucial to development since it leads to independence. The inability 
to complete this stage successfully leaves children without an identity and feelings of 
disappointment and confusion (Knight, 2017). This stage is critical to healthy development 
and is the stage that many mentoring program participants are experiencing (BBBSA Annual 
Impact Report, 2019). The remaining development stages happen outside of the youth 
mentoring window but are equally critical. The next development stage is intimacy vs. 
isolation. This stage occurs from 19-40 years old. During this stage, individuals form 
meaningful relationships with others. Those unable to complete this stage experience 
loneliness and isolation from others (Knight, 2017).  
The next stage of psychosocial development theory is generativity vs. stagnation. This 
stage occurs between the ages of 40-65 years old. During this stage, individuals actively look 
for ways to make an impact in the world. Remaining active within the community and home 
helps them to navigate this stage successfully. Those who are unable to complete this stage 
feel disconnected from the world around them and tend to feel useless (Knight, 2017). The 
final development stage is ego integrity versus despair. This stage occurs from 65 years old to 
the end of life. During this stage, individuals look back at their life and have feelings of 
accomplishment and content. Successfully navigating this stage leaves individuals feeling 
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satisfied. The inability to complete this stage leads to feelings of regret, bitterness, and despair 
(Knight, 2017). 
About Big Brothers Big Sisters of America 
 The BBBSA mentoring program developed from an outgrowth of several small activities 
that started at the turn of the 20th century when a group of women befriended young girls who 
went before the New York Children’s Court. Later, a judge asked a group of influential men to 
befriend boys who had also gone before the court. By the end of one year, several boys and girls 
were receiving mentoring services from unrelated adult volunteers. The one-to-one mentorship 
resulted in decrease involvement in risky and unhealthy behaviors (Stewart & Openshaw, 2014). 
The benefit to the children combined with the mentoring model’s simplicity made it possible to 
expand the idea of one-to-one youth mentoring across the nation (Stewart & Openshaw, 2014). 
 As the most established mentoring organization, BBBSA has a multitude of affiliates 
serving large to mid-size cities in the nation (Stewart & Openshaw, 2014). Although one-to-one 
youth mentoring services are available throughout the country, BBBSA ensures that affiliates 
uphold the standards of practice and program delivery model using a shared management system 
(BBBSA, 2018). The mentoring model develops a one-to-one relationship between an unrelated 
youth and an adult mentor for at least one consecutive year. During the initial year, mentors are 
encouraged to meet their mentee for at least one hour per week and engage in activities that 
develop skills are career-oriented or both (DeWit et al., 2016). Meetings and outing activities 
may consist of touring a local college or university, a trip to an ice cream shop, a visit to the 
museum, or working on homework or school projects together (BBBSA, 2019). Mentors can 
choose the activities; however, the guardian must be informed and give permission, the activities 
must be safe and appropriate for the mentees’ individualized goals, and the activities should cost 
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little to no money for either the mentor or mentee (BBBSA, 2019a). Every match made within 
the network is supported and supervised by a staff member who has extensive knowledge about 
the child’s needs and can provide suggestions about activity types and ensure child safety 
protocols are being followed (Stewart & Openshaw, 2014).  
Although mentoring programs can serve a diverse group of adolescents, it is common 
within the BBBSA network to focus on children identified by professional staff as disadvantaged 
or at-risk (Albright et al., 2017). A families’ interest in enrolling their child or children into a 
mentoring program typically stems from referrals by school counselors, health professionals, or 
other youth-serving organizations that may be providing services to the child or family (BBBSA, 
2019a). Although professionals make referrals, some people may have heard about the BBBSA 
program from advertisements, local events, or other guardians. The organization provides all 
affiliates with a brand toolbox that contains advertisement collateral that can be customizable for 
each community. This tool allows affiliates to share their own stories while remaining compliant 
with brand expectations. 
Mentoring Model 
The mentoring model for BBBSA offers supervised one-to-one mentoring services to 
youth (Moodie & Fisher, 2009). This model promotes the foundation of a meaningful and long-
term relationship between the mentor and mentee. The mentor and mentee are encouraged to 
meet one-to-one every week for a minimum of one hour for at least one consecutive year. The 
mentor, along with the mentee, will decide how they will spend their time together. Outings 
typically consist of activities they both already enjoy, such as engaging in sports, playing games, 
and exploring the community in which they live. 
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While this model may be available within other mentoring organizations, it is common 
for other mentoring agencies to allow the mentor and mentee’s relationship to develop in a group 
setting (Moodie & Fisher, 2009). According to Moodie and Fisher, while group mentoring helps 
to meet the mentoring needs of children, the improvements and relationships are short-lived. For 
example, although improved academic performance may occur with group mentoring, 
improvements are not maintained long-term and are typically not present in the following grade 
period (Herrera et al., 2011). 
Program Types  
Although BBBSA offers more than one program design, community-based programs are 
the most sought after within the network (DeWit et al., 2016). A community-based program 
allows mentors and mentees to meet within a community setting (DuBois & Keller, 2017). 
Community settings may include city libraries, local parks, and restaurants. Meeting within 
community settings allows for exposure to venues or resources that can benefit the mentee 
(DuBois & Keller, 2017). For parents who have limited resources, exposing their children to the 
community around them is a high priority.  
Exploring the community in which the child lives not only exposes them to new things 
and ideas it also teaches them about additional resources that may be available such as, food 
banks and community centers (DuBois & Keller, 2017). This type of exposure not only educates 
the child, but it allows the family and future generations to gain community awareness and 
education. Therefore, promoting the continued healthy development of the mentee.  
 Site-based programs are sometimes referred to as school-based and allow mentors and 
mentees to meet within a school setting or sites approved by the mentoring organization such as 
after-school programs or local youth clubs (Grossman et al., 2002). Site-based programs allow 
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for additional flexibility since the mentor can meet with the mentee during the school day. 
Although this program is an option, most guardians prefer enrollment into a community-based 
program due to the exposure of new or unknown surroundings (DeWit et al., 2016).  
 While site-based programs are not as popular, they can sometimes be an ideal option. 
Since site-based programs take place in settings with other adult volunteers and professionals, 
this program type is an option for those who may need additional support, such as first-time 
volunteers or volunteers that have limited experience working with children. Additionally, 
children who are uncomfortable with the idea of being alone with their Big Brother or Sister can 
enroll in a site-based program until they get to know their mentor better and feel more 
comfortable experiencing a one-to-one outing.  
 A workplace program is a newer program design for mentoring organizations, 
specifically BBBSA (DeWit et al., 2016). This program model allows mentees to meet with their 
mentors within the mentor’s workplace. This program type helps to inspire workplace exposure 
and career awareness (Kupersmidt et al., 2017a). In addition to providing flexibility, workplace 
programs enable mentors to share their own experiences and showcase potential career paths and 
opportunities (Albright et al., 2017). Through a workplace mentoring program, children can 
explore career paths and learn about the skills and education needed for their interests. The real-
life experiences and engagement within actual workplaces help to create a sense for the future, 
which is sometimes lacking, especially with vulnerable youth (Albright et al., 2017).  
 While several program types exist, the community-based program is the most prevalent 
within the BBBSA network and other mentoring organizations; however, this program type 
experiences the highest number of premature match closures (Kupersmidt et al., 2017a). 
According to DeWit et al. (2016), one out of every two matches made within the Big Brothers 
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Big Sisters’ network will end before completing one year. Addressing the implications of the 
closures are needed to protect the youth and ensure that services are resulting in the outcomes 
that organizations and parents expect. 
Mentees 
Participants of BBBSA programs are at least 5 years old and under the age of 18 years 
old and are from diverse backgrounds across communities (Stewart & Openshaw, 2014). Within 
the BBBSA network, most of the enrolled youth are between the ages of 9-12 years old, and 
more than half live in single-parent homes (BBBSA Annual Impact Report, 2019). Because 
youth mentoring programs are associated with the promotion of positive outcomes, especially in 
the areas of social and emotional development, services can be obtained by most children. 
However, youth enrolled in BBBSA programs are typically from disadvantaged homes or those 
engaged in risky behaviors (DuBois & Keller, 2017).  
The behaviors typically described by parents enrolling youth into mentoring programs 
range from skipping school, alcohol and drug use or abuse, and engaging in criminal acts such as 
theft or destruction of property (DuBois & Keller, 2017). Due to the increase in incarceration 
rates, it is also common for participants to be impacted by familial incarceration. According to 
Kupersmidt et al. (2017a), the rate of incarceration within the United States continues to rise 
significantly, which profoundly affects the development of children who are growing without 
one or both of their parents. It is estimated that one in 40 children has a parent in prison or jail, 
and of those children, more than half are under the age of 10 years old (Kupersmidt et al., 
2017a).  
While participants may have some shared characteristics, the BBBSA enrollment model 
requires that each mentee be assessed to determine their individual needs. Enrollment 
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professionals evaluate youths’ behaviors, personality types, and interests. The feedback from the 
child and guardian, along with the recommendations of the enrollment team, helps create short 
and long-term goals and is shared with the potential Big Brother or Big Sister. 
Volunteers do not need special skills or areas of expertise and the strategy for achieving 
the established goals consist of working closely with a case manager, typically referred to as a 
match support specialist (BBBSA, 2019a). Although BBBSA affiliates serve a diverse 
population, mentoring services offered by the organization are available to any child who wants 
and needs a mentor. According to Stewart and Openshaw (2014), more than three-million youth 
are actively participating in youth mentoring programs. 
Mentors 
Volunteers recruited as mentors within the BBBSA network are adults that are at least 18 
years old and are willing to commit to the mentoring program for at least one consecutive year. 
While no specific education is needed to serve in the role of a mentor, nearly all the BBBSA 
mentors are high school graduates and have at least one degree from an institute of higher 
education (BBBSA Annual Impact Report, 2019). Once enrolled, mentors are matched with a 
program participant and meet one-to-one with them every week to provide guidance and to help 
foster healthy relationships (DeWit et al., 2016). Additional volunteer requirements include 
completing enrollment processes related to child safety training, submitting to an extensive and 
multi-layered background check, and fully understanding the rules and responsibilities of the 
program (DeWit et al., 2016).  
 Like other mentoring organizations and youth-serving programs, BBBSA and its 
affiliates strive to meet the developmental needs of youth by successfully recruiting, screening, 
training, and supporting adult volunteers in their role as mentors (DuBois & Keller, 2017). 
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Recruitment fairs held in target markets, hosting community-wide events, and creating 
partnerships with local volunteer groups helps to spread awareness about mentoring programs 
and promote ongoing recruitment efforts. According to Stewart and Openshaw (2014), more than 
two million adults are serving as mentors within youth mentoring programs. 
Traditional Mentoring 
The BBBSA organization implements a mentoring program commonly referred to as 
“traditional mentoring.” Traditional youth mentoring services begin by pairing youth with an 
unrelated adult mentor for a one-to-one relationship that is expected to be maintained for at least 
one consecutive year (Albright et al., 2017). Traditional youth mentoring programs focus on 
building and sustaining enduring relationships that enable the mentor to guide and positively 
influence the mentee (Kupersmidtet al., 2017a). Once the mentor and mentee have learned more 
about each other, trust between the two is established, which makes it more likely that the youth 
will be open to guidance and will also help the mentor better address the mentee’s developmental 
needs.  
Traditional mentoring typically consists of mentors who differ from their mentees, 
specifically in the areas of race, ethnicity, and background (Albright et al., 2017). A report shows 
that within the BBBSA network, nearly 70% of the volunteers are white, while only 30% of the 
mentees are white (BBBSA Annual Impact Report, 2018). However, despite differences, if the 
relationship is fostered and supported by program staff, the outcomes can permanently alter the 
lives of youth and set them on a path of success and self-sufficiency (Herrera et al., 2011). A 
study found that effective programs can result in a significant impact in the areas of social 
behaviors and academic performance (Herrera et al., 2011). While benefits are achievable, each 
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of the program aspects must be met, including meeting the program duration requirement of one 
year. 
The Need for Youth Mentoring 
 As youth transition into young adulthood, they become more vulnerable to emotional and 
behavioral challenges (Erdem et al., 2016). These vulnerabilities, combined with changes in 
society and family dynamics, make intervention methods extremely critical for the healthy 
development of children. According to Dubois and Keller (2017), adult-youth relationships are 
vital to providing support and encouragement to youth, especially those considered to be at-risk. 
It is the belief that strong bonds, such as those between a mentor and mentee, can substantially 
reduce the mental health issues often associated with the emotional difficulties experienced by 
youth (Erdem et al., 2016). Some of the health concerns youth mentoring aims to address are 
depression, anxiety, and stress (Erdem et al., 2016). According to Higley et al. (2016), health-
related issues that are unmet often lead to a low quality of life and insufficient skills and 
opportunities.  
 While the emotional component of youth mentoring is important, almost equally 
important is the social developmental aspect (Grossman et al., 2012). The ability to cultivate and 
connect with peers and those outside of the family unit is essential not only for health but for 
future leadership potential. Ever-changing communities and family dynamics, combined with 
increased work demands, are weakening family bonds and a youth’s ability to form healthy 
relationships with adults, making youth mentoring a common and widely used relationship-based 
intervention (Grossman et al., 2002). Youth thrive when they have meaningful relationships with 
others and have a sense of belonging (Chapman et al., 2017). According to Chapman et al. 
(2017), programs that offer social and emotional support to youth are often associated with 
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positive developmental outcomes. Furthermore, a sustained relationship will undoubtedly have a 
positive impact on the social-emotional health of each of the mentoring participants (Stewart & 
Openshaw, 2014). 
 A study found that emotional and social development are linked to youth mentoring 
outcomes (Kupersmidt et al., 2017b). However, there are other aspects of youth mentoring 
outcomes, such as academic performance. According to Grossman et al. (2012), youth engaged 
in long-term matches are less likely to have unexcused absences from school, are more engaged 
in the classroom, and have a higher academic performance than their nonmentored peers.  
 The impact of positive academics is critical for a lifetime of success. Students who 
graduate from high school are more likely to be self-sufficient than those who do not obtain a 
high school diploma. Graduates are likely to pursue additional skills and training that will enable 
them to join the workforce and earn a living wage (Kupersmidt et al., 2017b). An educated 
workforce leads to a healthy economy and the success and progression of companies. 
Additionally, those who experience academic success are likely to pursue future leadership roles 
and experience exposure to more opportunities. Effective mentoring programs can enrich the 
academic performance of students and can lead to a lasting impact in their lives and the 
communities they live in (Kupersmidt et al., 2017b). 
Mentoring Program Enrollment Reasons 
 There are many reasons youth enroll in mentoring programs. The reasons may be related 
to family dynamics, developmental needs, interest in community engagement, and more 
(Schwartz & Rhodes, 2016). While enrollment reasons may vary, there are often specified 
factors that impact enrollment.  
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Familial Incarceration  
One youth enrollment factor within the BBBSA network is that familial incarceration is 
significantly impacting families across the nation. Data indicates that millions of children under 
the age of 18 years old, have a parent in the justice system (Bruster & Foreman, 2012). This 
factor alone impacts enrollment numbers as BBBSA affiliates continue to experience an influx of 
youth impacted by familial incarceration (Laakso & Nygaard, 2012). Current data indicates more 
than 80% of BBBSA program participants have a parent that is or was previously incarcerated at 
the time of enrollment (BBBSA Annual Impact Report, 2019). 
 According to Laakso and Nygaard (2012), more than 800,000 prisoners are parents of 
minor children. Dallaire (2007) reported that youth impacted by familial incarceration are often 
at more risk of academic failure, low self-esteem, and the inability to sustain healthy 
relationships with others. These types of risks often inhibit youth from reaching their potential in 
school and within social settings, which can further impact their leadership opportunities now 
and in the future (Dallaire, 2007). According to Dallaire (2007), children affected by familial 
incarceration may be incarcerated themselves because it is a learned social behavior, meaning a 
negative effect occurs regardless of whichever parent is confined.  
Foster Care  
Other factors, such as a child’s family situation, also leads to enrollment into youth 
mentoring services. For example, there is a growing number of inquiries for children in the foster 
care system or alternative group homes. According to Stelter et al. (2018), the number of 
children in foster care has risen year after year, with more than 400,000 children in the system. 
The inconsistency with their home life and the number of adults that are likely to be in and out of 
their life adds to the child’s vulnerability and creates a greater need for a structure that can be 
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provided by a youth mentoring program (Stelter et al., 2018). Ultimately, the need for youth 
mentoring services can vary; however, it is clear there is a growing need for youth to engage 
with caring adults outside of the home and within school settings (Grossman et al., 2002). 
Family Dynamics 
As mentioned, family dynamics play a significant role when youth are assessed for the 
need for mentoring services (Grossman et al., 2002). According to Grossman and colleagues, the 
change in family dynamics and strain often felt by parents and guardians is resulting in an 
increased need for youth mentoring services. While mentoring services are offered to most 
children, services are often deemed as an intervention for children of single parents or other 
specific family dynamic. Youth living in lower to middle-class homes and from low performing 
schools and communities are typically the target (Schwartz & Rhodes, 2016). 
More than half of children served in the BBBSA network are from single-parent homes, 
and 80% of children are receiving free lunch, which is a common measurement used to identify 
those living in poverty (BBBSA Annual Impact Report, 2018). According to Timpe and 
Lunkenheimer (2015), children raised in single-parent homes often display more significant risky 
behaviors and are more inclined to perform poorly in school. Additionally, they have a higher 
likelihood of being imprisoned when compared to peers living in a two-parent household. 
Essentially, children and families without the opportunities to receive natural mentoring within 
the home or school setting are more likely to seek traditional youth mentoring services (Timpe & 
Lunkenheimer, 2015).  
School Dynamics  
By fourth grade, students have learned to use social comparison skills to determine how 
they are performing among their peers (Herrera et al., 2011). The slightest differences in 
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academic performance can send children in a downward spiral of low self-esteem, increased 
academic failures, and behavioral issues (Herrera et al., 2011). In combination with evidence that 
shows a growing number of school-age children consistently read below academic expectations, 
further adds to the need for intervention (Zentall & Beike, 2012). While being in a match with a 
mentor who provides guidance and support can be helpful to students, services must be effective. 
According to DeWit et al. (2016), short-term matches that end in less than a year do not result in 
positive experiences and are proven to be harmful to children.  
Youth who experience a short-term match may be untrusting of the adults in their life, 
including teachers. The distrust a child may feel towards the adults around them makes it 
difficult for the child to express their feelings, and communication is hampered. Ineffective 
communication creates a significant barrier that prevents adults from correcting unhealthy 
behaviors. Therefore, the impact prevents students from meeting the expectations of their 
academic environment. 
Match Duration 
The duration of a match can be considered the most vital aspect of youth mentoring 
effectiveness (Kupersmidt et al., 2017b). Nevertheless, there can be several reasons that cause a 
mentor-mentee relationship to be terminated. The causes of a premature ending may be attributed 
to the mentee’s involvement in risky behaviors, the mentee’s family dynamics, lack of mentor 
support, and limited training opportunities, to name a few (Kupersmidt et al., 2017b). While 
studies related to the factors of premature match closures exist, ongoing studies combined with 
strategies for addressing these types of closures are essential to the youth mentoring field 
(Kupersmidt et al., 2017b). Youth who experience short-term matches are more inclined to feel 
negative self-worth and are less likely to build and sustain healthy relationships with others 
26 
 
(Kupersmidt et al., 2017b). The bleak outcomes of short-term matches are alarming since 
mentoring is closely related to leadership skills and styles, such as servant and transformational 
leadership (Stewart & Openshaw, 2014). The high number of matches that end before the 
commitment period has been met rationalizes the need to understand the factors that lead to 
premature matches (Zilberstein & Spencer, 2017).  
 Although positive outcomes can be achieved, participation in a youth mentoring program 
is not indicative of a positive result (Grossman et al., 2012). The relationship between a mentor 
and mentee needs enough time and support to produce positive youth outcomes (DeWit et al., 
2016). Youth mentoring participants matched for an extended length will experience a more 
meaningful bond, which will result in sustained positive outcomes (BBBSA, 2018). 
 Therefore, increasing the longevity of matches and identifying factors common to early 
separation is essential for providing effective mentoring services. According to DeWit et al. 
(2016), mentees whose match does not meet one year are not likely to experience a benefit when 
compared to those that meet and exceed a 1-year minimum. Kupersmidt and colleagues further 
emphasized that long match durations are signs of effective mentoring and positive outcomes. A 
match sustained for a minimum of one year is a strong indicator the parties have committed to 
the program and are likely to have a satisfying experience.  
 Long-term matches correlate to positive outcomes across all program types (DeWit et al., 
2016). Grossman et al. (2012) found the impact related to site-based programs is linked to the 
number of weeks a match is intact. Students in longer match durations experience improvement 
in their academic performance (Grossman et al., 2012). For example, studies found that youth 
engaged in long-term matches are less likely to skip a day of school and have higher classroom 
achievement when compared to those who have shorter match durations or do not participate in 
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mentoring programs (Grossman et al., 2012). Comparing the academic outcomes to the duration 
of a match length helps to highlight the importance of match longevity within youth mentoring 
programs. The longer a match is intact, the higher the probability is of experiencing positive 
outcomes related to healthy emotional and social development (Kupersmidt et al., 2017a). 
According to DeWit et al. (2016), matches that end in less than a year do not result in positive 
experiences and are proven to be harmful to the well-being of the mentee. The BBBSA program 
has a high number of at-risk participants that exposes them to further harm and can be 
detrimental to their development (BBBSA Annual Impact Report, 2019).  
One-Year Match Expectations  
After one year of continuous youth mentoring services, BBBSA expects the mentee will 
have improved social skills and improved emotional health. A study conducted by an 
independent research organization showed children enrolled in BBBSA mentoring programs for 
more than a year were performing better in school. These children were able to maintain strong 
and healthy bonds with family members when compared to youth who did not receive services 
(BBBSA, 2019d). In addition to the impact made at school and home, mentored youth were less 
likely to use drugs or alcohol and less likely to be physically violent towards others (BBBSA, 
2019d). 
 The benefits of improved academic performance and social and emotional health are a 
direct result of the long-term relationship established (Herrera et al., 2011). The duration of the 
match directly impacts whether the outcomes from services are negative or positive. According 
to Kupersmidt et al. (2017b), mentoring relationships that end prematurely reinforces negative 
feelings about relationships that can impact youth well into their adulthood. In addition to 
experiencing negative emotions, the youth’s self-esteem suffers, and their optimism for the 
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future declines (Kupersmidt et al., 2017b). Schwartz et al. (2012) reported the ability to develop 
good self-esteem is a direct result of the quality of care, empathy, and praise that a youth 
receives from their parent or other caring adults such as a mentor. Should the youth experience 
inconsistent care or no care at all, it will impact their health and overall well-being (DeWit et al., 
2016). The impact of healthy relationships with adults is undeniable to the development of youth. 
Therefore, because of the number of premature closures within youth mentoring programs, it is 
critical to assess the impact made by such closures to maintain effective practices and positive 
outcomes.  
Factors Related to Premature Closures 
Although it is a BBBSA requirement for matches to remain actively engaged for a 
minimum of one year, the reality is more than half of the community-based matches established 
will experience a premature closure after only a few months (DeWit et al., 2016). Despite 
offering individualized support to each of the mentoring participants, BBBSA professionals 
recognize there is a multitude of reasons that result in premature match closures (BBBSA, 
2019b). While it may be challenging to understand and address each of the factors that contribute 
to early closures, mentoring organizations must remain proactive in understanding factors that 
impact long-term match durations. 
Health Issues. Youth enrolled in mentoring programs are likely to have developmental 
needs that guardians are hoping to address; however, many children are facing significant issues 
related to their health (Kupersmidt et al., 2017a). Anxiety, trauma, and bipolar disorder are just a 
few of the diagnoses that are on the rise among youth (Lipman et al., 2018). Volunteer mentors 
are not expected or required to have special skills or expertise related to health issues, which 
often contributes to the difficulties in maintaining the match long-term. Mentors may be fearful 
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or exhibit anxious feelings about their mentee’s condition, which will result in an uncomfortable 
experience for the participants. While mentees may face health issues, it is critical to know that 
sometimes mentors are faced with health issues of their own. As a result, one or both participants 
do not fully commit, which ultimately impacts their meeting frequency and the match duration. 
 Unrealistic Expectations. Mentors, mentees, and parents that have unrealistic 
expectations about any aspect of the program will often feel unsatisfied and ready to move on 
after only a short time (DeWit et al., 2016). While BBBSA professionals strive to make suitable 
and long-lasting matches, it is not uncommon for mentors and mentees to experience challenges 
related to their personalities or interests, especially at the beginning of their match (Kupersmidt 
et al., 2017a). The differences experienced between the two, if not addressed early on, can lead 
to a relationship that is strained or superficial, which impacts the duration of the match. 
Additionally, participants who have certain expectations about how the relationship between the 
mentor and mentee will evolve, will likely not experience a healthy relationship that progresses 
naturally over time.  
 Behavioral Challenges. The type of behaviors that youth are engaged in can make a 
difference in the quality and duration of their mentoring match. Youth who engage in early 
sexual behaviors or may be experimenting with drug and alcohol abuse are more likely to 
experience a premature match closure (Kupersmidt et al., 2017a). Much like conditions related to 
mental health, many volunteer mentors are not equipped or willing to take on the additional 
responsibility of guiding those who exhibit challenging behaviors. Unfortunately, some 
behaviors may not be known or not reported ahead of time and are exposed after the mentor has 
spent some time with the mentee. The delay prevents program professionals from supporting the 
volunteer with needed training and resources. Due to the sensitivity of addressing risky 
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behaviors, mentors are more inclined to end the match before reaching the 1-year commitment 
period (Kupersmidt et al., 2017a). 
Enrollment Motives. Although enrollment professionals want to believe that all 
participants enroll because they have a genuine interest in the program and the potential benefits 
that is unfortunately not always the case. Because many parents hear about the program through 
a referral, mentees may be enrolled without knowing about the program (DeWit et al., 2016). 
Also, law enforcement or school officials may require the enrollment of youth into a mentoring 
program if their behavior has led to crimes or risky activities (DeWit et al., 2016). Mentees in 
these situations are typically not open to the idea of meeting with a mentor and are not likely to 
remain in the program long-term.  
While mentees may have varying motivators for their involvement, the same is true for 
mentors. Although some volunteers may be interested in the program, they may be motivated to 
enroll for their benefit, rather than to benefit the youth. For example, mentors may sign-up with 
intentions of a career or educational advancement. This motivation type sets up a match for 
failure and likely ends in an early match closure. Both the mentor and mentee should be willing 
and committed participants of the program. According to DeWit et al. (2016), motives that stem 
from an intrinsic nature rather than from an extrinsic nature are more likely to result in successful 
and long-term matches.  
 Significant Life Changes. While it is common to focus on the life of the youth, it is 
critical to know that the life-changes mentor's experience can lead to premature closures. Life 
factors that impact the duration of a match are typically related to marriage, divorce, pregnancy, 
career changes, and relocation. Because nearly half of all volunteers within the BBBSA network 
are under 30 years of age, and the majority of them are single, this group of volunteers is more 
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likely to experience a life change than an older volunteer who may be in a committed 
relationship and have an established career (BBBSA Annual Impact Report, 2019). Since these 
types of life-changes are typically not planned for, it is critical for BBBSA professionals to 
discuss various life scenarios with potential mentors to ensure a plan is in place should a 
significant life change arise during their participation.  
Effects of Premature Closures 
 While there is a positive correlation between mentoring and healthy youth development, 
the long-term impact is typically not sustained with matches that end prematurely (DeWit et al., 
2016). Early match closures result in mentees feeling rejected and abandoned, which impacts 
their ability to form healthy relationships with others (DeWit et al., 2016). Additionally, a child’s 
ability to develop appropriate coping skills is also affected when they experience a poor 
mentoring relationship (Chesmore et al., 2017). According to DeWit et al. (2016), poor health 
and social outcomes in mentored youth are a direct result of a premature match closure. 
 The impact of a short-term match can be linked to the psychosocial development theory 
stages identified by Erik Erikson. When either of the development stages of Erikson’s 
developmental theory is compromised, it unlikely the individual will be able to navigate his or 
her life successfully, and their quality of life will suffer. According to Knight (2017), individuals 
who successfully reach the last stage in Erickson’s psychosocial model will feel contentment and 
fulfillment with all the stages of their life from birth to adulthood. Because youth who may be 
targeted to receive mentoring services are often experiencing barriers that impede their healthy 
development, effective mentoring relationships are much more crucial to their overall health and 
success (Anderson-Butcher et al., 2018). 
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Summary 
 This chapter introduced the ideas of leadership theories and how they relate to youth 
mentoring. The information about BBBSA and the various program designs give fundamental 
knowledge about traditional youth mentoring, the organization’s model, program processes, and 
objectives. While research exists about youth mentoring, additional knowledge can be gained 
from studying factors related to premature match closures and the strategies that can be 
implemented to help maintain long-term matches. The outcomes and effectiveness of youth 
mentoring programs are critical to mentees in every facet of their lives. The importance of this 
study is directly related to the development of healthy youth and effective youth mentoring 
services. 
 In Chapter 3, the research approach is discussed, along with a look at the selected 
population for the study. Additional aspects include a discussion about data collection and 
analysis.  
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Chapter 3: Research Method 
Youth mentoring continues to be an increasingly growing field due to the positive 
developmental aspects associated with program outcomes. A study by Higley et al. (2016) 
revealed that while one-to-one mentoring can lead to positive results, the growing number of 
premature match closures is affecting the well-being of youth. Through a qualitative approach, 
this research examined factors related to early match closures and strategies than can be 
implemented to reduce the high rate of occurrence according to the perspective of mentors. 
Research in this area could enable youth mentoring organizations to develop strategies and 
processes that could enhance service delivery and result in positive and lasting youth mentorship. 
The research questions used to guide the study consist of the following: 
Q1. What factors contribute to early mentoring match separation within the Big Brothers 
Big Sisters of America network according to the perspective of the mentor? 
Q2. What are interventions that Big Brothers Big Sisters of America can implement to 
help alleviate premature match closures according to the perspective of the mentor? 
Using a qualitative design approach, insight into factors contributing to premature 
match closures and strategies needed to address these types of closures could be learned. The 
study identified factors that are likely to contribute to early match closures. This study also 
identified strategies that could be implemented to reduce the high rates of premature match 
closures.  
This chapter includes the research design and method, population and sample population, 
materials and instruments, data collection, data analysis, establishing trustworthiness, the role of 
the researcher, ethical consideration, assumptions, and limitations and delimitations. The chapter 
concludes with a summary and insight into the next chapter.  
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Research Design and Method 
This study used a qualitative case study design that provided insight into the factors that 
lead to premature match closures and strategies that could be implemented to remedy the high 
rate of occurrences within the BBBSA network according to the perspective of the mentor. This 
approach enables the researcher to compare-and-contrast data while also testing theories and 
determining the relationship (Ridder, 2017). This design is appropriate when exploring the 
opinions and thoughts of respondents. It allows for a greater understanding of the participants’ 
motivations, which makes it adequate when exploring the experiences and perspectives of 
mentors (Creswell, 2014). According to Ridder (2017), qualitative data analysis provides a 
detailed look into the experiences, behaviors, and feelings of participants.  
The proposed single case study aimed to understand the importance of the length of the 
relationship between a mentor and mentee. According to Ridder (2017), case study research is 
used to deepen the understanding of real-life occurrences. A comprehensive look into the tactics 
that will reduce premature match closures can be achieved when using this research strategy. 
Evaluating factors related to the duration of the mentoring relationship allows mentoring 
professionals to have greater awareness about the effectiveness of program services and to 
achieve the intended outcomes for youth.  
Creswell (2014) stated, “A hallmark of a good quality case study is that it presents an in-
depth understanding of the case” (p. 98). To achieve this, I collected data via informational 
surveys, archived data, and interviews. The information surveys were administered to obtain 
background information before reviewing archived data and completing interviews. The archived 
data consisted of a previously completed survey information that the mentors completed during 
the mentoring match. The open-ended interviews involved BBBSA mentors. The goal of these 
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interviews was to discover factors that contributed to premature match closures according to the 
perspective of the mentors. Identifying strategies that could be implemented to reduce the high 
rate of early match closures was also studied.  
It was necessary to research and analyze the informational surveys and archival data to 
have insightful interviews. This data gave me the information I needed to delve deeper into the 
views and beliefs of the mentors. The informational surveys gathered necessary background 
information that aided in the comprehension and search of the archived data and assisted in the 
creation of the interview guide. This archival data were the Strength of Relationship (SOR) 
survey that mentors were prompted to complete when their match reached the third month. By 
analyzing the completed informational and SOR surveys, the interview guide was developed to 
gain further insight and depth about the factors related to premature closures and the strategies 
needed by BBBSA to support long-term matches. This approach allowed for information to be 
accurately collected and compared.  
Population and Sample Population 
 The population for this study consisted of over 6,000 mentors who were enrolled in a 
BBBSA one-to-one youth mentoring program in Texas (BBBSA, 2019c). The mentors were 
women and men between the ages of 18-65 years old. The participants were in Texas, and each 
of the participants had varying backgrounds, meaning their needs for offering mentoring services 
are diverse, and their family and home dynamics are likely different from the mentees. While the 
enrollment and support procedures were the same, each of the match participants faced unique 
challenges and successes. 
 Purposeful sampling was used to determine potential participates in the study. Purposeful 
sampling allowed for the direct identification and analysis of matches that could provide an 
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abundance of information (Onwuegbuzie & Collins, 2017). Purposeful sampling enables 
researchers to identify and focus on elements that are critical to the research questions (Palinkas 
et al., 2013). The number of participants was limited, so this type of approach helped enhance 
research findings.  
 It is critical to look at the four aspects identified by Miles and Huberman (1994) in 
utilizing purposeful sampling to determine this population. These aspects are (a) setting, (b) the 
actors (participants), (c) the events, and (d) the process. These aspects generated the criteria for 
the selection process. A mentor was eligible if he or she served as a big brother or big sister 
within the defined period (2016-2018) and were enrolled in the community-based program. 
Additionally, they completed all the enrollment processes, and their match either met the 1-year 
minimum or experienced premature closure. The setting was mentors who are in the Lubbock, 
Texas area. These criteria narrow the possible population to 240 mentors. The names were 
obtained from the BBBSA affiliate in Lubbock, Texas. Of those 240 mentors, it was the intent 
that 12 to 15 mentors participate in the study.  
Recruitment  
To recruit the study participants, I emailed an invitation to participate to the 240 potential 
candidates that qualified for the study. This invitation included a description of the purpose of 
the study the reason they were chosen for the study and a brief introduction of the researcher and 
the organization sponsoring the research. The email included a two-week deadline to respond. 
Once the invitation was accepted, the participants received an additional email that explained the 
process and timelines and allowed the participants to respond with any questions or concerns. 
According to Montoya (2018), honesty and transparency are vital elements when working with 
research participants, despite the age range of the population. The participants were then asked to 
37 
 
sign an electronic consent form. Less than 15 potential participants respond to the initial email, a 
second email was sent to encourage participation. Once a second attempt was made, there were 
still less than 15 participants who responded, calls were made randomly to the list of those 
previously emailed. There was a total of 11 participants and three alternates selected for the 
study.  
Materials and Instruments 
This study collected data through informational surveys, archived data, and interviews. 
This process allowed for a deeper comprehension of the factors leading to premature closures 
and strategies that could help reduce the high number of occurrences. Once the participants were 
chosen, an informational survey was administered. The purpose of this survey was to gather 
information on the participants that would aid in the archived data search as well as create 
foundational knowledge for the interviews. The archived data included the examination of the 
mentor’s previously completed SOR survey. The surveys were a tool for developing the 
interview protocol. The interviews were semistructured and involved open-ended questions. 
Informational Survey  
The first stage of the data collection was the administration of an informational survey 
(Appendix A). The survey was administered through Survey Monkey. This survey consisted of 
questions regarding demographics, match duration, and required time commitment for the 
mentoring process. Questions about their mentoring experience allowed the participant to recall 
details and share feedback. This information helped give the background needed for the 
interviews as well as serve as a reinforcement of the findings and fill in the gaps from the 
archived data collection.  
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Archived Data  
The study used archived data in the form of a previously completed program survey, 
known as the SOR (Appendix B). This survey was administered to the mentors during the third 
month of their match engagement. The SOR is a BBBSA instrument that measures the level of 
emotional attachment, satisfaction, and connection between the mentor and mentee. Completing 
this survey aids in creating positive outcomes, since the more meaningful the relationship, the 
more likely the match will reach the 1-year minimum. The following are sample items that were 
measured as either strongly agree, agree, neutral, disagree, strongly disagree, and do not know. 
• I expected that being a mentor would be more fun than it is. 
• My Little and I are interested in the same things. 
• Being a Big is more of a time commitment than I anticipated. 
• I feel overwhelmed by my Little’s family difficulties. 
The ability to measure the experiences of mentors allows for greater insight into factors that lead 
to premature closures and strategies that can aid with the prevention of such closures. After 
analyzing the information obtained from the SOR, the results were used as the foundation and 
source for creating the interview guide for participants. 
Interviews  
This study also used interviews to help answer the study’s research questions. The use of 
interviews was a candid way to gain data from the study’s population. Participating in an 
interview creates equality since it gives respondents a voice (Patton, 2014). Additionally, 
interviews allowed the respondents to have a platform to clarify information, especially if there 
were any details that needed attention related to the previous information they shared. Creating a 
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collaborative environment helps ensure the answers are understood, which helps with the 
accuracy of the results (Patton, 2014).  
Field-testing was performed to test the validity and reliability of the instrument. By 
selecting two to four participants who are knowledgeable in youth mentoring and BBBSA 
program processes, I was able to gain feedback related to the interview questions. Gathering 
feedback helped with relevance and overall comprehension, which helped strengthen the study 
(Roberts, 2004).  
The interviews were semistructured with open-ended questions. Semistructured 
interviews are flexible because the interviewer can modify the order and details of how topics are 
covered (Bernard & Ryan, 2010). This approach is critical because the informational survey and 
archived survey results for each interviewee are different and will require flexibility in 
conducting the interviews. The interview questions also had open-ended questions that allowed 
for in-depth responses (Bernard & Ryan, 2010) and helped explain any changes that took place 
during the duration of the match. These questions helped achieve the complexity needed for the 
case study.  
Questions in the interview guide (Appendix C) were open-ended and allowed for in-depth 
responses, and explained factors related to the match closure. The following is a sample of 
questions from the interview guide: 
• Why do you think that some matches experience a premature match closure? 
• What measures can BBBSA professionals implement to reduce the high number of 
premature closures within the network? 
The interview guide consisted of two critical questions focused on the study’s research questions. 
The limited number of questions allowed for mentors to give thoughtful and meaningful answers. 
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The guidance of carefully designed follow-up questions enabled me to remain focused on 
collecting data relevant to the research questions. 
Data Collection  
Data were collected from a minimum of 11 mentors involved in a BBBSA youth 
mentoring program from 2016 to 2018. Before the interview, participants were asked to 
complete an informational survey via Survey Monkey related to their match duration and 
experience. Survey Monkey is an online data analysis tool that enables the researcher to compare 
data and gain information about the mentor’s match. Once survey information was collected, the 
data obtained aided in developing interview questions. 
Another source of data collection that helped create the interview guide was through 
archived data. I explored the responses from the SOR. The SOR was designed to measure the 
strength of the relationship between the mentor and mentee. The data were obtained through the 
BBBSA database. 
The interviews took place by videoconferencing at a time that was convenient for the 
mentor. Before the interview began, participants were fully informed about the process and their 
rights. Privacy and confidentiality were explained verbally and were provided through a written 
form. Participants were informed that the interview was voluntary, and they could stop at any 
time. Participants were encouraged to ask questions if any clarification or further information 
was needed during the interview. Once the participants felt comfortable proceeding, the 
interview began.  
The goal of the interviews was to determine factors that contributed to premature match 
closures and the strategies that could aid in decreasing the high rate of occurrence according to 
the perspective of the mentors. Interviews were completed in 30 minutes. All interviews were 
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recorded, and notes were taken. After each interview, notes taken were shared with the 
participant to ensure written responses were accurately documented. Each interview was 
transcribed by a paid transcribing provider.  
Data Analysis  
The data analysis process began once the interviews had been completed. With the use of 
the Framework Method, I was able to complete meaningful and comprehensive data analysis. 
The Framework Method allows the researcher to examine data in a way that is reflective and 
flexible (Gale et al., 2013). The Framework Method incorporates the use of seven main stages. I 
used each of the steps as described below:  
1. Transcription is the first of the seven stages of the Framework Model. Although 
transcribing data allows a researcher to submerge themselves in the data, using a 
professional transcriber will result in skilled precision (Gale et al., 2013). Therefore, 
being a new researcher, a transcriber was used for this research.  
2. Familiarity is the next stage of this model. Although I utilized a transcribing service, I 
needed to become familiar with the data. Therefore, by listening to the interviews and 
compiling my notes, I was familiar with the information collected.  
3. Coding is the third of the seven-step process. Using codes allows the researcher to 
identify relevant information. According to Gale et al. (2013), coding classifies all the 
data so that it can be analyzed and compared without the risk of losing substantial 
information. Therefore, I identified and applied codes to the data.  
4. The next step calls for the development of a working analytical framework. A working 
analytical framework allows for the creation of categories using the data that were 
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previously coded in the first few steps. The grouping of the codes establishes an 
analytical framework.  
5.  An analytical framework is the fifth step in the process. Once the analytical framework is 
determined, it can be used with all subsequent transcripts. For this step, the use of 
computer-assisted programs is used to help organize and manage data.  
6. Charting data into the framework matrix is the next step of the Framework Method. 
According to Gale et al. (2013), a spreadsheet is used to generate a matrix, and data are 
then transferred. Completing this stage allows for the summarization of the data by 
category and reduces the amount of data without reducing the meaning. Therefore, the 
information is charted on the spreadsheet.  
7. Interpretation of the data is the seventh and final stage. It is expected that similarities and 
differences will surface from the data. After identifying and further examining the 
connections, themes result from the data.  
By incorporating the Framework Model, I ensured the data resulted in trustworthy and relevant 
information related to the questions the research aims to answer. According to Gale et al. (2013), 
this model is appropriate, especially for interview transcripts, since it allows for the meaningful 
comparison and contrast of data while also maintaining a comprehensive connection throughout.  
Establishing Trustworthiness 
According to Patton (2014), showing diligence towards alternatives themes and patterns 
enhances credibility and is, in general, good analytical practice. When reading data, readers look 
for supportive evidence, a way to draw the same conclusion as the author. Therefore, alternative 
perspectives must be considered to show support or disprove a theory. In addition to analyzing 
data using alternative thought processes, trustworthiness and credibility can be gained by being 
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transparent with the data. According to Patton (2014), the starting point of any research is 
helping people understand. Ensuring the reader has a clear understanding of the data presented 
and how it may differ from other types of data helps to build trust and confidence in the 
information. An important aspect is the approach should not be biased and should allow the 
reader enough evidence of the author’s findings. For this study, I aimed to discover factors that 
contributed to premature match closures and the strategies that could be implemented to reduce 
the high rate of occurrence within the youth mentoring field, specifically within BBBSA 
organization. Making sure the participant understands the purpose of the study and their role 
helps to build trust, transparency, and helps to reduce the likelihood of ethical issues such as 
confidentially and privacy concerns.  
The trustworthiness of this study was gained using triangulation. The use of triangulation 
creates credibility and adds to the validity. In triangulation, researchers make use of multiple and 
different sources, methods, investigators, and theories to provide corroborating evidence 
(Lincoln et al., 2011). Triangulation allows for the combination of techniques, which helps to 
strengthen the approach of the study. This study achieved triangulation through the multiple 
sources of data: surveys, archived data, and interviews.  
According to Boeije (2002), performing comparison is a good strategy when completing 
qualitative research. Transferability and dependability are also components and can help add the 
trustworthiness of the results. Transferability means that results from the study can be used in 
other contexts (Lincoln et al., 2011). Because of the high interest in youth-related health and 
services, using information from this study can help other social service organizations. 
Additionally, other BBBSA affiliates can replicate this study using their database. Dependability 
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is based on the idea that a research study can be replicated and will yield the same results 
(Terrell, 2016).  
Role of the Researcher 
As a professional within the BBBSA network, I have a great interest in program 
effectiveness. I am a female who has worked in the nonprofit sector for nearly two decades. 
During this time, I have strived to learn more about the needs and services available in Texas 
communities, especially programs related to youth development.  
Discussions with other BBBSA professionals revealed that for the past five years there 
had been an alarming trend showing an increase in premature match closures occurring 
throughout Texas and other states. Therefore, BBBSA is focusing its efforts to ensure that the 
programs are effective and healthy for youth in communities across the nation. As a network, 
BBBSA is seeking the answers needed to ensure children are benefiting from the one-to-one 
youth mentoring design. As a student, I excitedly dove into this subject area since it was 
something that I was passionate about and something I knew could help my field as well as 
others.  
My relationship with the participants was strictly professional. In my role, I have not 
assisted with program services. Meaning, I did not serve as a direct contact/case manager or 
provided any feedback related to their program participation. Throughout my research, I was 
careful not to allow my own bias to influence data collection or analysis. I used member 
checking to ensure the participants’ feedback was documented correctly. Also, the use of 
recordings and transcripts ensured findings were free from bias and fully transparent.  
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Ethical Considerations 
Permission to conduct the research was obtained by the ACU Institutional Review Board 
(Appendix D). Recruitment for the study was achieved by recruitment emails. The emails 
explained why the study was being completed and how the addressee was identified as a 
potential participant. Recruitment emails included additional information and provided an option 
that would indicate their interest in participating.  
Once recruited, each participant was provided an electronic consent form to be signed. 
The consent form indicated their willingness to participate and their right to withdraw their 
consent at any time without penalty. According to Montoya (2018), providing informed consent 
consists of an interactive process that promotes open discussion about the purpose, procedures, 
risks, benefits, and more. I explained the participant's identity and responses remain confidential 
and informed everyone there are no known risks or costs. Additional documentation provided 
referred to the confidentiality of the study and explained the voluntary guidelines. 
Data collected were secured in a locked drawer. Electronically compiled information was 
secured using a password-protected computer as well as firewalls. Once completed, a summary 
of the results was made available to participants by mail.  
Assumptions 
 I made some assumptions related to the research. One of the assumptions made was 
participants were willingly and enthusiastically participating in the study. This assumption was 
based on their voluntary involvement in both the study and BBBSA. In addition to their 
voluntary consent, the participant’s right to withdraw at any point without penalty, combined 
with no compensation or promises, helps to justify this assumption. Another assumption made is 
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that each participant chosen was appropriate for the study. This assumption was justified by the 
participants’ past role as a Big Brother or Big Sister within the BBBSA network.  
Limitations and Delimitations 
This study consisted of both limitations and delimitations. According to Terrell (2016), 
constraints that are out of the researcher’s control are recognized as limitations. Delimitations are 
factors that are placed by the researcher to help focus on specific areas (Terrell, 2016). 
 One potential limitation was the amount of time since the participant was involved with 
BBBSA. This factor means that the mentor’s memory related to their experiences or the program 
itself may not be accurately recalled when compared to more recent participants. While the 
information may not be remembered, the previous data obtained helped give a greater 
understanding of the factors related to youth mentoring and premature match closures. 
 Another limitation of the study was that it contained self-reported data. Self-reported data 
may include biased results. In addition to the biases, the experiences of the participants may be 
exaggerated or understated, meaning the findings may not be accurate. Although these 
limitations exist, the participants were able to express their true feelings and feedback, which 
will result in more in-depth responses for analysis.  
 The delimitation of the study was that the perceptions of the guardians and mentees were 
not part of the research. The focus of the study was based on the perceptions of the mentor. 
Therefore, the feelings and experiences of the mentor were essential to learning about the factors 
related to premature match closures. 
Summary 
 The identification and study of a problem are critical. However, also important is the 
research approach. Selecting an appropriate approach allows the researcher to complete the 
47 
 
research in a way that is both systematic and logical. The wrong approach to a problem may 
result in the researcher wasting time and possibly asking the wrong questions related to the 
study. This mistake can lead to the use of techniques that will not meet the goals of the study. 
 For the proposed problem, a qualitative design was selected as the most appropriate 
approach, since it allowed for a detailed look into the personal experiences of mentors within the 
BBBSA network. According to Patton (2014), the use of a qualitative design allows for the 
exploration and greater understanding of a problem. The use of a previously completed survey in 
combination with carefully prepared open-ended interview questions will allow for the 
meaningful analysis of feelings and experiences related to premature match closures.  
 Chapter 3 began with a description of the population and research instruments. This 
section also included data collection and analysis, as well as establishing trustworthiness, the role 
of the researcher, ethical considerations, assumptions, and the limitations and delimitations of the 
study. The next chapter includes study results and concludes with answers to the research 
questions. 
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Chapter 4: Results  
The purpose of this qualitative case study was to discover factors that contribute to short-
term youth mentoring matches and the preventative strategies that can be implemented within the 
Big Brothers Big Sisters of America (BBBSA) network. A qualitative approach was used to 
collect and analyze data from adult mentors who served as a Big Brother or Big Sister within a 
BBBSA affiliate. The data gathered were used to answer the following research questions:  
Q1. What factors contribute to early mentoring match separation within the Big Brothers 
Big Sisters of America network according to the perspective of the mentor?  
Q2. What are interventions that Big Brothers Big Sisters of America can implement to 
help alleviate premature match closures according to the perspective of the mentor? 
The purpose of this chapter is to report the results of the analysis of the data obtained 
from the informational survey, archived data, and interviews with 11 participants. The chapter 
format is as follows: introduction, a summary of the research processes, research design, analysis 
of the data, themes resulting from interview data, and summary. The chapter details the 
information collected from the various instruments and shows how the data answers the study’s 
research questions. 
Summary of Research Processes 
 This study used a qualitative approach that included the use of personal interviews 
involving 11 participants. This approach was especially fitting because the personal opinions, 
thoughts, and feelings of the mentors were needed to answer the research questions. To prepare, I 
sent an email invitation to 240 current and previous youth mentors. Participants were eligible 
from a group of mentors enrolled and matched in a BBBSA program in Texas between the years 
of 2016 and 2018. The contact information for each participant was obtained using the BBBSA 
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database. The Board Chairman for the Lubbock BBBSA affiliate granted permission to access 
the database. All mentors matched during the identified timeline were asked to participate in the 
study.  
Emails detailing the study were sent on April 29, 2020. Mentors were asked to respond to 
the email no later than May 15, 2020, should they be willing to participate. A total of 14 
participants replied, which indicated their interest in the study; however, after seven weeks of 
data collection, there were only 11 surveys and 11 interviews completed. The process involved 
interviewing mentors who participated in a BBBS community-based program. Interview 
questions were based on the research questions and adjusted according to the information 
gathered from the previously completed surveys. Only the participants that completed each of the 
research steps were included in the study.  
Data analysis was completed with a combination of the Survey Monkey analyzing tool 
and Microsoft Excel. Validity and reliability were achieved using a field test on the questions. 
The two participants completing the field test were not participants of the study and had expert 
knowledge about youth mentoring. The feedback from the field test experts was valuable and 
allowed for an appropriate design of each interview question.  
Research Design 
This study was completed using a qualitative design. A qualitative approach allows for 
detailed information such as feelings and experiences to be gained (Ridder, 2017). According to 
Creswell (2014), qualitative research allows for in-depth understanding by discovering the 
motivation of participants, which was the ideal approach when seeking the unique perspective of 
mentors.  
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In a recruitment email I sent, I explained each step of the research process and the 
approximate time it would take to complete each of the steps. Fourteen individuals responded 
before the deadline. In their response, each of the 14 individuals expressed their interest in 
participating in the research.  
Once I received their reply, I contacted each person individually and asked them to 
complete a consent form using Hello Sign. Once I received the consent forms, the 14 individuals 
were contacted again with specific instructions about the next steps. The steps included 
completing an online survey through Survey Monkey, scheduling their interview with me 
through Calendly, and completing their interview using the Zoom online video conferencing 
tool. While each of the potential participants signed consent forms, three of the potential 
participants did not respond to my emails. Therefore, I then made personal phone calls to each of 
the individuals to thank them for their initial interest and to ask if they received my email 
communications. Despite making calls and personally speaking with the individuals, they did not 
complete the research steps and were excluded from the study. A total of 11 participants 
completed the research steps and completed the interview process.  
Interviews were scheduled using Calendly, a scheduling app that sends automatic 
reminders and is integrated with Zoom for online meetings. The use of Calendly allowed 
participants to pick a day and time most convenient for them. Once scheduled, the interviews 
were completed over several weeks. Before each interview began, I made sure the participant 
understood the purpose of the study, knew their rights, and agreed to have the interview recorded 
and transcribed. Additionally, I made sure each participant was aware that I would be taking 
notes and reviewing them at the end of the interview.  
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Participants were asked a minimum of two questions related to their experience as a 
mentor. Based on their answers to the interview questions and the previously completed surveys, 
follow-up questions were asked. This strategy allowed me to understand their perspective about 
early mentoring match separation and what interventions could be implemented to support long-
term matches, which is a duration of a 1-year minimum based on BBBSA standards.  
After each interview, I reviewed the notes taken during the interview. I then administered 
member-checking by asking each participant to listen as I verbally reviewed the notes I 
documented. This strategy was used to ensure that I accurately notated their responses to the 
questions. Each interview was completed in 30 minutes. 
Following the collection of data from the interviews, the analysis process began. The 
Framework Method was used (Gale et al., 2013). The following steps were followed during 
interviews: 
1. Each interview was transcribed. The audio recordings were then uploaded to Otter.ai, 
which is a paid transcribing service. A transcript for each interview was completed and 
made available as Microsoft Word documents.  
2. Transcripts were reviewed. Once transcripts were processed by the transcription service, I 
reviewed each one while also referring to the audio recordings and my notes. This 
process helped me familiarize myself with the data. This review process was carefully 
completed for each of the interviews.  
3. Coding data. Following the review of the transcripts, the coding process began. Using 
each transcription, I compared the answers to the questions. During this process, I 
identified some fundamental concepts. Therefore, using a color-coding system, I coded 
according to certain commonalities and patterns. This was completed by asking myself 
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the following questions: 
• What is the data saying?  
• What is being conveyed?  
• What kind of experiences were had?  
• What elements are repeated?  
Reading through the transcripts, I was able to identify keywords that represented the participant’s 
message and feelings. As I continued, I was able to review the data and began to analyze 
patterns. Using a color-coding technique, I was able to highlight the patterns and categories.  
4. Developing a working analytical framework. After some of the transcripts were coded, I 
began to group the codes into categories. The working theoretical framework was created 
from these codes and categories. 
5. The analytical framework. Using the analytical framework, I applied the same codes and 
categories for the remaining transcripts. Once each of the transcripts was analyzed, I used 
a Microsoft Excel sheet to help manage and organize the data. 
6. Data were charted into the coding matrix (Appendix E). As a part of the coding process, a 
matrix was created to illustrate the data process. I listed the coded words/word phrases 
and grouped them according to commonalities. The coding matrix began with the two 
research questions and included information from the guiding questions. By creating 
informational columns, I was able to discover and analyze the data presented. Coding a 
combination of keywords and direct quotes led to the discovery of themes within the 
data. 
7. Data were interpreted. Once the coding matrix (Appendix E) was complete, I studied the 
information presented by the data. The themes from the data were created from that 
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process. Concepts were identified using the constant comparative method. This method 
involves the identification of a phenomenon (such as the feelings of mentors and the 
match duration). The use of this method helps generate a theory that is both consistent 
and plausible (Glaser, 1965). As data were compared, relationships were identified and 
discovered. The comparison process continued until no further information was gained, 
and data saturation was complete. 
The Findings 
The Survey Monkey portion of the study was aimed at collecting additional information 
about mentors and their perceptions based on their experience with youth mentoring in the 
BBBSA community-based program. This source, in combination with the previously completed 
Strength of Relationship (SOR) survey, allowed me to enrich the interview with in-depth 
information. While this approach allowed for flexibility of the interview, all the sources were 
within the scope of the study. The survey asked a total of nine questions and included questions 
related to the mentor’s background, how they rate their mentoring experience, description of 
outcomes related to youth outcomes, and more. Using Survey Monkey allowed the participants 
to reflect before the interview, which would allow for more accuracy. 
Of the initial questions asked, one was related to the mentor’s education level at the time 
of their involvement. Out of the 11 participants, nine answered they were college graduates, and 
two responded they were high school graduates with some college. This is critical information 
because their education likely contributed to the understanding of the various aspects of the 
program, including the commitment period.  
The participants were asked if any challenges were experienced during the match. The 
answers provided were split with half answering yes. While half of the respondents answered 
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there were challenges, eight of the 11 participants completed the initial 1-year period. When 
asked if their role as a mentor was highly enjoyable, six of the participants indicated they 
strongly agreed. None of the participants disagreed with the statement.  
The participants were asked if they were well prepared for their role. Three participants 
answered they felt neutral, with one stating she was not. As for the preparation provided, nine 
participants indicated the amount and quality were appropriate. While no one disagreed, less than 
half stated they were perfectly matched with their mentee. When asked if the mentors 
experienced any significant life changes that may have interfered with their commitment level, 
three responded yes.  
The participants were asked if the mentees experienced any significant life changes. 
Seven of the participants responded yes. Although data showed the mentee was more likely than 
the mentor to experience a life change, the participants stated their mentee experienced a positive 
outcome related to their involvement in the BBBS youth mentoring program. When providing a 
detailed explanation about the positive results experienced by his mentee, Participant 6 stated, “I 
have challenged him in math, science, and critical thinking. I can see him starting to look at 
issues with a worldlier view and broader perspective.” The final question asked through Survey 
Monkey was, “Do you feel that youth mentoring through BBBS programs is effective,” and 
every participant replied yes.  
The Strength of Relationship (SOR) survey data allowed me to compare the experiences 
of the mentors at the beginning stage and when the match reached a year or when the match was 
closed. The data collected by the SOR measures the emotional attachment, the connection 
between the mentor and mentee, and the level of satisfaction of the mentor (BBBSA, 2018). 
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Once the Survey Monkey portion of the study was complete, I was able to collect the data from 
the SOR, which was directly provided by BBBSA. 
The questions asked by the survey were directly related to the feelings of the mentor. The 
statements included, “I feel confident handling the challenges of being a mentor,” “I feel close to 
my mentee,” I feel overwhelmed by my mentee’s family difficulties,” and more. The initial 
review of the data showed the answers did not significantly change from the beginning of the 
match to the end. For example, more than half of the participants had no significant changes in 
their answers when asked if they were enjoying their experience and agreed they shared the same 
interests as their mentees. However, upon closer analysis, I found that certain areas measured by 
the SOR survey had some change when asked at the beginning of the match and then again at the 
end. The statements showing a difference of two points or more variance consisted of the 
following:  
• My mentee and I are sometimes at a loss for things to talk about. 
• I get the sense that my mentee would rather be doing something else. 
• I feel close to my mentee. 
Although there were no extreme changes found in the way the statements were answered, the 
information captured by the SOR survey allows professionals to track the match over time and 
helps program professionals increase the probability that the match will continue long-term. In 
addition to providing valuable information, the survey provides a clear picture related to 
relationship development and program compliance (BBBSA, 2018). 
The interview consisted of fundamental questions and a series of guiding questions. One 
of the initial questions asked, “What do you think leads to premature match closure?” Six of the 
participants indicated that unclear and unrealistic expectations about the program contribute to 
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premature match closures. Two of the participants expressed that matches experience early 
closures due to family difficulties on the part of the youth. One mentor specifically stated that the 
mentee had to move away abruptly because the parents divorced. Two participants expressed that 
the inflexible time commitment leads to premature match closures. Participant 7 expressed her 
frustration with the time commitment of the program and indicated that the weekly meetings, 
combined with the regular calls from staff members, contributed to the early closure of her 
match.  
The mentor’s responses confirmed my belief that expectations about the program are not 
clearly understood. One of the participants indicated that he had difficulty contacting the 
mentee’s guardian and communication continued to worsen as time went on. Another mentor 
indicated that the child’s background and family inconsistencies were stressful. Based on the 
information gained from this question, BBBSA may benefit from a more transparent model in 
which each party gets a realistic look into program aspects. A participant expressed the need for 
pretraining and the specific need for training related to family dynamics because she was not 
familiar with the effects of poverty. The perspectives from mentors demonstrated a need for a 
broader look into youth mentoring program expectations and the clear understanding of time 
commitment needed from all participants, including guardians and extended family members 
such as siblings and spouses.  
The responses to the next question were mixed. The question asked, “What can BBBSA 
professionals do to help alleviate premature match closures?” Many of the participants initially 
seemed hesitant about answering this question and seemed to recall that their experiences were 
relatively good. However, as the interview continued, participants expressed that professionals 
should do a better job of promoting the resources and training available to the mentors. One 
57 
 
participant indicated that she was not aware of all the resources available to her until the match 
had closed. Although she said she was aware of some of the training offered, they were not 
promoted well, and they were not mandatory, which made it feel as though they were not 
important. In hindsight, she expressed her regret in not taking advantage of resources that could 
have strengthened her relationship with her mentee. Another mentor expressed his background in 
youth development and how this personal skill was crucial to ensuring his matched reached the 
1-year minimum. He indicated that training and resources related to youth development would be 
helpful to matches, especially for those that continue beyond the 1-year minimum, given that 
youth experience growth and need additional support in a variety of areas. 
Themes From the Findings 
This qualitative study relied on a constant-comparative method to establish themes and 
capture the perspective of the mentors. Several themes emerged to help answer the research 
questions: “What do you think leads to premature match closure?” and “What can BBBSA 
professionals do to help alleviate premature match closures?” There was a total of five themes 
that developed from the surveys and interviews.  
Theme 1: Commitment to Role  
While some of the participants did not meet the 1-year match requirement, all participants 
showed commitment to their role as mentors. Each participant served for no less than half a year. 
Although each of the match experiences varied and were subject to different levels of challenges, 
responses showed that mentors felt a strong sense of commitment.  
Data from the surveys showed most of the mentees experienced life changes such as 
relocation or familial incarceration. However, mentors remained committed to their roles. 
Participant 8 expressed although she and her mentee were no longer part of the BBBSA program, 
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they both had agreed to stay connected and had plans to meet regularly to continue their 
friendship. Participant 4 expressed she and her mentee were matched when the mentee was only 
6 years old and although the mentee is now in high school, and the interest and activities have 
changed over the years; she always intended for the match to be long-term. When speaking about 
the duration of her commitment and why she did not close the match during difficult times, she 
stated, “I understand that I have to give time and patience to certain situations.” Participant 5 
indicated that a situation early in the match made him want him to quit the program. However, 
he decided to give it a couple more weeks. The decision to stay committed was rewarding since 
he was able to help his mentee overcome some personal challenges, such as anger issues and 
family conflict. Participant 2 indicated her mentee had a great support system at home, was 
doing well in school, and was overall a good kid. She expressed she sometimes felt her mentee 
did not need her. However, she had committed to the program and meeting with her mentee 
weekly. Participant 10 indicated he enrolled in the program with the knowledge it was going to 
be a lasting commitment. He further expressed he intended to make a difference in the life of a 
child and he was not the type of person that would meet the minimum requirements and move 
on.  
The duration of matches varied. However, nearly all the matches met and exceeded the 1-
year requirement. In addition to their commitment, the study found the participants enjoyed their 
role. All participants agreed their role as a mentor was highly enjoyable.  
This theme was discovered by analyzing the interview and survey responses. Each 
participant shared details about their personal experiences and provided feedback linked to their 
commitment. By listing keywords and phrases such as “lifetime relationship,” “committed,” and 
“long-term,” I discovered the participants showed a level of commitment to their role. In addition 
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to compiling and sorting keywords and phrases from interviews, analyzing and comparing the 
data from the surveys further confirmed that participants demonstrated a level of commitment to 
their role as mentors.  
Theme 2: Clear Expectations 
Expectations must be clear and realistic for all participants, including extended family 
members. During the interviews, participants often mentioned the program expectations. 
Participant 7 indicated that upon signing-up as a mentor, she thought the time commitment 
would consist of only one hour a month; however, after committing, she was made aware the 
commitment required one hour per week. This misunderstanding immediately caused a strain in 
the development of the relationship between the mentor and the mentee. Additionally, the 
participant expressed the parent of her mentee treated her as a babysitter rather than a mentor. 
The mentor felt as though the parent did not understand the program expectations or the role they 
would each play; unfortunately, the match experienced closure before reaching the 1-year 
minimum.  
Participant 5 provided feedback about the family members of the mentee and expressed 
his frustration that everyone had a different understanding about the program. The mentee was 
being cared for by several family members with varying program expectations, which made it 
difficult for the mentor to communicate with the guardians of the child. The combined 
misunderstandings about the program expectations, along with the communication challenges, 
made it difficult to meet regularly and develop a friendship. The match between this mentor and 
mentee did not reach the 1-year minimum.  
Although Participant 10 reached the 1-year requirement with his mentee, he revealed 
information about the expectations of the program and how critical it was for him to have a 
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realistic view about how the match would change over time. He provided details about the 
changes in personal schedules that both he and his mentee experienced, as his mentee grew older 
and became involved with other activities and organizations. He stated, “It’s easy to give up if 
you don’t know what to expect.” He continued by expressing that one of the reasons his match 
lasted three years is because he and his mentee, along with the mentees' immediate family 
members, all have the same expectations and a clear understanding of their involvement in the 
program. 
This theme was discovered by analyzing the interview and survey responses. Participants 
shared details about their personal experiences and provided feedback about their expectations 
versus the reality of their involvement in the program. By listing keywords and phrases such as 
“expected,” “realistic view,” “thought,” and “not known,” I discovered the participants 
experienced challenges directly related to expectations. In addition to compiling and sorting 
keywords and phrases from interviews, analyzing and comparing the data from the surveys 
further confirmed that participants had program expectations that differed from their actual 
experiences. 
Theme 3: Pretraining and Ongoing Training 
The level of pretraining and ongoing training contributes to mentor-mentee match 
satisfaction and helps create long-term matches. When interviewing the participants, the topic of 
training was often mentioned as a needed resource. Using both Survey Monkey and the data 
collected from the SOR survey, I was able to delve into their perception of the effectiveness of 
BBBSA youth mentoring training. Participant 3 immediately mentioned the need for trauma-
informed education. He indicated that while the mentor may get some information about the 
child, there is information that is not known until the relationship between the mentor and 
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mentee develops. The unknowns are why he relied on his education. He stated, “mentors need to 
be well prepared to stay long-term.”  
Participant 1 expressed her need for guidance and tips on communicating with her 
mentee. She indicated although she felt supported by staff members, there were moments when 
she needed training on how to handle difficult situations. As the interview proceeded, she stated,  
There was one time that I called the office when I was pretty concerned for her (mentee) 
because she had opened-up to me about some things that were happening at home, and I 
felt like it could have gotten worse and worse. I felt like maybe there could have been a 
little bit more offered when you called about a certain situation.  
The mentor indicated that although the match continued for at least the 1-year minimum, there 
was a disconnect for a length of time that may have been otherwise resolved with ongoing tools 
and resources provided by professionals.  
During the interview, Participant 8 indicated that mentors need training, not a list of likes 
and dislikes to help learn about their mentees. She indicated she would have likely taken part in 
more training opportunities if it had been promoted more effectively by the organization. The 
participant expressed the pieces of training offered may have inadvertently seemed insignificant 
to mentors since there was no requirement to participate. The promotion of such opportunities 
was not as significant as other program aspects. Participant 6 indicated the need to keep the 
importance of the mentoring role at the forefront for mentors. He said, “Keep it in front of us, so 
we don’t forget why we are doing what we are doing.” 
This theme was discovered by analyzing the interview and survey responses. Each 
participant shared details about their experiences and provided feedback centered on training and 
support. By listing keywords and phrases such as “tools,” “support,” “resources,” and “general 
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advice,” I discovered that participants needed pretraining and continued training for the duration 
of their involvement in the program. In addition to compiling and sorting keywords and phrases 
from interviews, analyzing and comparing the data from the surveys revealed the participant's 
perception related to the quality and amount of training. 
Theme 4: Slow Down the Matching Process 
Creating a meaningful and long-term match cannot be rushed. During the interviews, 
participants mentioned that youth mentoring professionals sometimes appear to hurry through 
the matching process, more than likely due to the number of children waiting for a match. 
Although participants understood the need to match children and remove them from a waiting 
list, participants expressed their frustration with some of the matching processes. Participant 4 
expressed her concern that professionals may be missing critical information due to their quick 
procedures. She stated, “Seems like questions are just rattled off like a list, and it is not 
conversational. Staff seems to be just checking boxes.” She continued by expressing that 
program professionals may not be able to identify issues or expand on the mentor’s concerns as a 
result of the fast process. Participant 5 stated that he enjoyed learning about the potential youth 
he would be matched with but was allowed little time to learn about and select who he would 
like to have as his mentee. He indicated he was invited to meet with professionals and was 
provided with several files with the names and details of youth on the waiting list. He stated he 
was then allowed less than an hour to read through the files and select a mentee. He revealed he 
would have loved to give it more thought, at-least overnight before he made his selection, 
especially since his match ended prematurely and did not reach the 1-year minimum. Participant 
6 indicated although it had been a while since he had experienced the match process, he 
remembered he was matched quickly without truly learning about his mentee. He continued by 
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expressing that mentors need to know their potential mentee’s likes and dislikes as well as their 
personality type. While it may take additional time, a slowed-down approach that allows for 
more information to be shared better prepares the mentor for making informed decisions.  
This theme was discovered by analyzing the interview and survey responses. The 
participants shared details about their personal experiences and provided feedback related to 
BBBSA procedures. By listing keywords and phrases such as “attention,” “decisions,” “more 
time,” and “match,” I discovered that the participants would have preferred a slower approach to 
the matching process. In addition to compiling and sorting keywords and phrases from 
interviews, analyzing and comparing the data from the surveys further showed participants 
preferred the match process to be unhurried to ensure proper decision making.  
Theme 5: Positive Youth Impact 
Positive youth impact occurs despite match duration. A topic discussed during interviews 
and revealed with the surveys was related to the results of the program. The participants 
indicated their mentee experienced a positive benefit from the program. An improvement in 
communication skills and being able to express themselves were frequent benefits. Participant 8 
indicated her mentee was able to talk openly about issues happening at home and school. The 
mentor expressed the depth of the conversation allowed them both to learn more about each 
other, and she was able to guide her mentee more effectively. 
Participant 7 expressed details about the academic struggles faced by her mentee; 
however, with the help and support she offered during weekly meetings, her mentee was able to 
identify and address a learning disability. This change allowed the mentee to gain confidence and 
improve her academic performance. Participant 1 expressed that she and her mentee often 
discussed aspects related to healthy bonds. Although the mentee had a group of friends, the 
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mentor was able to teach her about healthy relationships. The mentor felt confident that the 
mentee would refer to these lessons not only as a youth but throughout her lifetime. Participants 
indicated there was a positive impact on the mentee as a result of their involvement in the 
BBBSA mentoring program. The results varied but were commonly related to improved 
communication skills, improved social skills, improved academic performance, and the ability to 
build and sustain healthy relations. 
This theme was discovered by analyzing the interview and survey responses. Each 
participant shared details about their personal experiences and provided feedback related to the 
impact of the program concerning their mentee. By listing keywords and phrases such as 
“changes,” “academics,” “life lessons,” and “made improvements,” I discovered that mentees 
benefitted as a result of their involvement in the program. In addition to compiling and sorting 
keywords and phrases from interviews, analyzing and comparing the data from the surveys 
further confirmed that mentees experienced a positive impact as a result of their participation in 
the program.  
Additional Findings 
 An additional finding discovered from the study was on age. After reviewing interview 
transcripts and surveys, I found a connection between the age of the mentors and their match 
duration. Through this study, each of the participants disclosed personal information. The 
information was gathered through the informational survey and compared to their match 
duration. It appeared that participants age 30 years and older were more likely to surpass the 
required one year match duration.  
 A total of eight participants over the age of 30 maintained their match well beyond the 
required minimum. Two of the participants remained in the program for eight years. One 
65 
 
participant remained involved for five years, while two other participants remained in the 
program for four years. These participants were also educated and stable, meaning they had 
obtained at least one college degree and had a professional career. The discovery of this 
information is interesting, considering that almost all BBBSA mentors reportedly have obtained 
at least one college degree (BBBSA Annual Impact Report, 2019). 
 After discovering the connection and completing a simple quantitative analysis, I found 
that matches that exceeded the 1-year minimum included mentors whose average age was 40 
years old, with a median age of 46 years old. The data further showed mentors who have life 
experiences with academics and established career paths are more inclined to remain committed 
to the responsibilities of their role as a mentor. Participant 4 stated her maturity and life 
experience helped her understand the struggles she and her mentee encountered were only 
temporary. She indicated that younger mentors may not be able to see beyond the roadblocks and 
prematurely end the mentoring relationship when faced with challenges. Ultimately, the findings 
indicated that mentors age 30 years and older meet and significantly surpass the BBBSA match 
requirement of one year. 
Summary 
Chapter 4 began with an introduction to this qualitative study and the two questions that 
were researched. The chapter included the processes of the data collection as well as an analysis 
of the survey data collected from Survey Monkey, the SOR, and the individual interviews. 
Several themes that emerged from the interview were identified and discussed. The next chapter 
includes a summary of the findings, implications for practice, future research recommendations, 
and conclusion.  
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Chapter 5: Discussion, Conclusions, and Recommendations 
The impact and effectiveness of youth mentoring programs have been a debated topic of 
discussion for decades (Skinner et al., 2012). The debate stems from the high number of short-
term matches occurring between mentors and mentees (Coppersmith et al., 2017a). It is reported 
that within the Big Brothers Big Sisters of America (BBBSA) network, the largest youth 
mentoring organization, more than half of the matches experience premature match closure 
(DeWit et al., 2016). 
 The purpose of this study was to identify factors that contribute to early mentoring match 
separation and what can help alleviate premature match closures within the BBBSA network 
according to the perspective of the mentor. Two research questions guided this study:  
 Q1. What factors contribute to early mentoring match separation within the Big Brothers 
Big Sisters of America network according to the perspective of the mentor?  
Q2. What are interventions that Big Brothers Big Sisters of America can implement to help 
alleviate premature match closures according to the perspective of the mentor?  
Surveys were sent to former and current mentors participating in a community-based program 
within the BBBSA network in Texas. Interviews were conducted with 11 participants to explore 
the topic in depth.  
 This qualitative study included an analysis of data collected from both former and current 
BBBSA mentors. The data were collected through surveys, interviews, and archived data. The 
data were then analyzed using open coding to determine emerging themes. Open coding enables 
researchers to identify multiple descriptors from the data (Glaser, 2016). 
 Chapter 5 focuses on the interpretation of research findings and related recommendations. 
The implications of the major themes are addressed, recommendations for action within the 
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BBBSA network are identified, and reviewed. The chapter ends with reflections and conclusions. 
Interpretation of the Findings 
 Research question 1: What factors contribute to early mentoring match separation within 
the Big Brothers Big Sisters of America network according to the perspective of the mentor? The 
responses from the interviews indicated that unclear and unrealistic expectations about the 
program contribute to premature match closures. Participants provided details about how they 
had unrealistic expectations about the program. The mentors who experienced early match 
closures before reaching one year indicated that having unclear expectations about the program 
was a factor in their match separation. More than half of the research participants revealed the 
challenges related to the expectations of the program versus the experience would be cause 
enough to end the match 
 Participant 7 indicated that time expectations were not well explained. She clarified by 
stating she committed to the program expecting to meet with her mentee a minimum of once per 
month; however, the program expectations are that mentors meet a minimum of once per week. 
The participant also revealed the number of appointments with program staff was more than she 
expected, and as time went on, it became more challenging to stay in contact and in good 
standing with program expectations. Participant 7 stated, “When I first signed up, they said just 
do a minimum of once per month, which is what I was able to do with my schedule, but then 
they wanted way more and I just couldn’t.”  
 All participants expressed they experienced unrealistic expectations related to the 
development of their friendship with their mentees. This experience was especially true for 
mentors who continued the match beyond one year. Participant 11 stated that as his mentee 
developed, he was not sure how to answer questions related to serious or sensitive subjects such 
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as sexuality and pressures faced at school. It was during these times it was confirmed that what 
he had expected from his role in the program was not a reality. Participant 10 indicated his match 
experience was unlike anything he had expected. Over the years, he had to establish a 
relationship with his mentee’s family, which he did not expect to have to do; however, the bond 
with extended family members helped keep the match intact. He went on to state it is easy for 
mentors to give up when they do not have clear expectations about the program.  
 According to Stelter et al. (2018), mentors must fully understand the expectations of the 
program, especially since youth thrive on the consistency and structure that effective youth 
mentoring offers. The literature review confirmed that the factors related to premature match 
separation vary; however, the unrealistic expectation is a major source. It has been found that 
match parties who have unrealistic expectations, experience a strain in the development of the 
relationship, and do not continue long-term (Kupersmidt et al., 2017a). Unrealistic expectations 
further aid the development of an unhealthy relationship between mentors and mentees (DeWit 
et al., 2016). This finding was evident in the feedback gathered by the participants. Participant 9 
indicated her mentee was not conversational, leading to unexpected match experience. She 
further added that the relationship was strained and difficult to gage. Ultimately, the match ended 
early. The inability to develop and sustain healthy matches between mentors and mentees is 
detrimental to youth mentoring programs and the healthy development of the mentees. 
 Children are eligible for enrollment into the BBBSA program when they reach age 5 
(Stewart & Openshaw, 2014). Although this is a young age, this is also the age children start 
needing consistency in praise and attention from the adults in their life. Should this stage of 
development be compromised, issues of self-confidence and feelings of inferiority may develop 
(Knight, 2017). Although this study found that youth experience a positive impact as a result of 
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their involvement in the program, the level and duration are unknown. However, children need 
strong support and consistency through the various stages of development. Mistrust and 
inconsistencies that may develop as a result of premature match closures may impair the youth’s 
sense of self and independence (Knight, 2017). This impairment further creates the need for 
effective youth mentoring services for the millions of youth participating in youth mentoring 
programs (Stewart & Openshaw, 2014).  
 In addition to unrealistic expectations, there was a connection between the amount of 
training and the match duration. The participants who experienced a premature match closure did 
not receive additional training beyond the initial training received before their match. However, 
each of these mentors expressed they experienced challenges. This finding leads to the belief the 
participants were not supported with the resources needed.  
 While BBBSA offers mentors many educational tools, the offerings are not required, and 
the data obtained from this study revealed mentors were either unaware or not willing to pursue 
these opportunities on their own. It was evident from the interviews that participants believed they 
would be supported in their role and work with professionals in learning how to impact the lives of 
children in the program. Participant 6 expressed any time a child was shown different perspectives, 
it allowed them to gain more knowledge and skills and he was excited about his involvement and 
role. However, responses gathered from participants indicated program professionals did not 
effectively provide the support needed to develop mentors. Participant 7 indicated when she 
missed calls from program professionals, she assumed they would call again, but many times went 
days without hearing from anyone. The communication between each party eventually stopped 
altogether and she stated, “the match organically fell apart.” According to Herrera et al. (2011), the 
relationship between mentor and mentee must be adequately supported by program professionals 
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for the match to achieve success.  
 In addition to a need for training, the rushed processes used by professionals to match 
mentors and mentees are impacting match lengths. Participants indicated they were required to 
make a quick decision when trying to determine who would be the best match for them. Participant 
5 indicated he was allowed half an hour to read through several profiles of potential mentees and 
make a quick selection. He said he would have preferred more time, possibly a full day or two, 
before making such an important decision. Although he indicated in his survey he and his mentee 
were well matched, he had several matches over two years, and the majority ended prematurely. 
According to Chesmore et al. (2017), the experience of a short-term match prevents mentors and 
mentees from forming meaningful relationships, which is the foundation for effective mentoring. 
In addition to weakening the mentor-mentee relationship, poor mentoring relationships affects the 
healthy development of youth (Chesmore et al., 2017). 
 Participant 11 indicated he experienced the same match procedures in a different state. 
The exact timelines existed, and the time spent on match selections were similar. This finding 
confirms the BBBSA model is followed across the nation, which means mentors in other areas 
may also be struggling with hurried match procedures utilized among the network. 
 While a variety of factors may contribute to early mentoring match separation, as the 
leading youth mentoring organization, BBBSA must continuously work to identify and address 
those factors. The research showed that unrealistic and unclear expectations, the need for 
pretraining and continued training opportunities, as well as a need for a more slowed down 
approach to the match process, all contribute to premature match closures. The discovery of 
these findings can aid the hundreds of BBBSA affiliates working to serve youth and improve 
services throughout the nation.  
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 Research Question 2: What are interventions that Big Brothers Big Sisters of America 
can implement to help alleviate premature match closures according to the perspective of the 
mentor? This research question was answered with data from the interviews. Providing support 
to mentors through ongoing training opportunities that do not have to be sought out by the 
mentor helps support the match long-term. BBBSA professionals should be proactive in the 
promotion and engagement of educational opportunities. Participant 11 indicated that volunteers 
are tasked with a big responsibility, so they may not be willing to reach out on their own. 
 Participant 8 indicated that training opportunities, especially for those with no experience 
working with youth, was critical to the mentor role and helps with program satisfaction. 
Participant 1 indicated that program staff could have aided her by providing more guidance, 
especially on developing the friendship between her and her mentee. Participant 1 stated “I 
needed guidance as far as how to help her (mentee).” This statement confirms that training 
resources would have prepared the mentor for the experiences she was encountering with her 
mentee. More evidence that on-going training can aid in lasting matches was found when 
Participant 3 indicated he was educated in youth development, which was critical in his ability to 
stay committed to the role long-term. Participant 3 stated, 
When you're dealing with kids who come from broken situations, and stuff like that, there 
is a high likelihood that there is some level of acute trauma and probably some level of 
complex trauma. Training in that area, I think, is important. I came into it with that 
knowledge so, that helped, but I can see that lack of training is a frustration with 
individuals who aren't prepared for kids who do not to react the way they expect them to.  
Considering that most mentees are identified as disadvantaged or at-risk, it is imperative that 
mentors are well trained and prepared for their roles (Albright et al., 2017). The need for well-
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trained mentors is further evident of the rise of mental health issues among youth (Lipman et al., 
2018). 
 In addition to providing proper support to mentors through training opportunities, 
BBBSA should not implement a one-size-fits-all model for their matching processes. The 
participants indicated they would have preferred more time when making important decisions 
about their match. This factor is extremely crucial, because the goal is to create meaningful and 
long-term relationships. Participant 4 indicated that for her, the program staff seemed to be in a 
rush. She stated questions are just rattled off like a list, and communications with program 
professionals are not conversational. She closed by saying that program staff appears to be just 
checking boxes during communications. Participant 6 expressed the match process moved 
quickly. Reflecting on the experience, he realized there was little time to address concerns or ask 
questions. He indicated had the process been slowed down, he would have been able to learn 
more about his mentee rather than relying on a list of likes or dislikes for insight. He further 
expressed that taking more time to complete this process would have allowed him and his 
mentee to have a better start to the match. 
 The mentors, much like the mentees, have diverse backgrounds, skills, and learning 
styles. The ability to be flexible and adapt to these differences will help professionals effectively 
prepare mentors and improve program satisfaction. Therefore, strengthening their program 
processes and aiding in the reduction of premature match closures according to the perspective of 
the mentors.  
 While it is apparent that professionals strive to ensure mentors are well prepared for their 
role, some practices such as hurried match processes and a need for training may be 
inadvertently weakening the effectiveness and success of the program. Per the literature review, 
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there is a concentrated effort among BBBSA affiliates to recruit and train mentors (DuBois & 
Keller, 2017). Although practices include initial training related to child-safety, there is not a 
focused effort to continue the development of the mentors beyond the initial enrollment period. 
The lack of continued mandatory training opportunities results in challenges and situations that 
mentors are often not prepared to overcome. Youth are in a constant state of transition, which 
naturally makes them vulnerable to emotional and behavioral challenges (Erdem et al., 2016). 
Unprepared mentors impact program satisfaction and significantly effects match duration. 
Continued education to the more than two million adults serving as mentors is needed to ensure 
mentors are prepared for their role, especially those that continue beyond the 1-year minimum 
(Stewart & Openshaw, 2014).  
 Although findings confirmed the interventions needed, findings also showed that mentors 
have a level of commitment to the program. For example, although the participants experienced 
challenges often described as frustrating, they remained engaged for at least six months. The 
commitment demonstrated on behalf of the participants was indicative of the type of leadership 
qualities that mentors demonstrate. According to Coetzer et al. (2017), serving and focusing on 
the needs of others rather than your own are characteristics of servant leaders. Knowledge about 
the type of leadership qualities mentors’ exhibit as well as the needs they have places BBBSA 
professionals in a position to foster their commitment and reduce premature match closures.  
Implications of Practice and Research 
 The findings of this study have the following implications for change in the youth 
mentoring field for BBBSA. First, mentors need to be aware of the expectations of the program. 
Participants stated their experience was unexpected, or they were unclear of at-least one program 
function. From time commitments to experiences with family dynamics, participants assumed 
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the youth mentoring program was a certain way when it was entirely different. This factor caused 
participants to experience stress and frustration and contributed to their level of commitment to 
the program. 
Professionals could provide prospective mentors with real-life match scenarios. The 
scenarios could give an inside perspective about the experiences of fellow mentors. Additionally, 
mentors could benefit from a detailed orientation of the program. An in-depth program 
orientation may be highly successful if it includes elements that could be individualized to the 
mentors learning style to help them better understand each component of the youth mentoring 
program.  
 Second, mentors need pretraining and ongoing training. All mentors would benefit from 
continued education related to child development, building trusting relationships, and being 
trauma informed. These training aspects, as well as individualized topics related to the unique 
mentor-mentee match, will aid in creating a meaningful and long-lasting match. Learning 
opportunities enable mentors to be well prepared for their roles, while also enhancing the 
efficacy of the programs. 
 Third, professionals could slow down the processes used for matching a mentor and 
mentee. Mentors could benefit from unhurried processes or appear transactional. The mentor-
mentee relationship could benefit from decisions considered on behalf of each party. BBBSA 
professionals should give mentors time to reflect on their choices. By providing additional time, 
mentors would be more focused on each aspect of the youth mentoring program, including their 
commitment to reaching the 1-year match minimum.  
Limitations 
 The first limitation of this study was that it was conducted with mentors who served in a 
75 
 
youth mentoring program located in a Texas city with a population of fewer than 300,000 
citizens. The addition of other BBBSA affiliates made up of different regions and sizes would 
further contribute to the research. The second limitation of this study was focusing on matches 
that were part of a community-based program. Examining other program types such as site-based 
and workplace programs would further add to the research. The assurance the volunteer 
participants were honest in their responses was another limitation to the study. The fourth 
limitation was researcher bias. It was critical to ensure that findings were linked to the research 
questions and not impacted or influenced by my knowledge or experiences. The final limitation 
of the study was the limited number of interview questions. Adding additional interview 
questions may have resulted in richer findings. 
Recommendations for Action and Further Study 
 The findings and limitations of this study lead to several recommendations for additional 
research. First, researchers may wish to develop this study on a regional or national basis. The 
findings of this study indicated that mentors in Texas need pretraining and on-going training that 
can aid in improving match duration. However, expanding this study could reveal that mentors in 
other areas may have needs not related to education opportunities. Researching this topic in areas 
beyond Texas could increase the understanding of the factors that lead to premature match 
closures and the interventions that could be implemented to aid in meeting the 1-year match 
requirement. Therefore, improving program effectiveness on a much larger scale and benefiting 
BBBSA affiliates throughout the nation. In combination with extending this research, a focus on 
personal development and reflections of the mentor and mentee to determine additional factors 
can help strengthen the duration and success of the match. 
 Second, researchers may wish to further study program outcomes. Although each 
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participant had varying match durations, they each indicated their mentee experienced a positive 
impact as a result of their involvement in the program. Participants reported improvements in the 
socioemotional development and the academic performance of the mentees. Participant 2 
indicated her mentee was excelling in her schoolwork and was outgoing with others, which 
differed from her demeanor during the first year of the match. Further studies in this area could 
help determine if positive youth outcomes are widespread and whether they are maintained long-
term or are temporary. Therefore, contributing to the effectiveness and promotion of youth 
mentoring programs.  
 Third, researchers may wish to explore the connection between the age of the mentor and 
match duration. When analyzing the participants’ responses, there was a link between mentors 
over the age of 30 and the matches that met or exceeded the 1-year minimum match requirement. 
Further understanding connections that may exist between the ages of the mentors and match 
duration can significantly impact the recruitment and retention efforts of the BBBSA network 
and other youth mentoring organizations.  
 Finally, researchers may wish to study the differences and similarities found between 
program types. The findings of this study is on the perception of mentors involved in a 
community-based program. Expanding this study to include site-based and workplace programs 
may reveal additional intervention that can alleviate premature match closures across program 
types, therefore identifying effective strategies that are all-inclusive and improving match 
relations and program effectiveness. 
Reflections 
 Throughout my career with a BBBSA affiliate, I have observed hundreds of youth 
seeking youth mentoring services. While they may have varying backgrounds, they all share a 
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common wish. They all want to be matched with a big brother or sister of their own. My 
experience in seeing this need firsthand, combined with my passion for serving the youth in my 
community, has inspired me to continuously seek solutions to one of the biggest challenges faced 
by BBBSA.  
 I have engaged in extensive discussions with colleagues across Texas about the impact of 
premature match closures and the defeat felt by all when a match fails to meet program 
minimums, specifically the 1-year match requirement. Each BBBSA executive director in Texas 
has indicated the discovery of factors that can significantly decrease short-term matches would 
enrich the youth mentoring programs in their areas. As a professional, and in my role as 
President of the State Association of BBBS of Texas, I am fully committed to helping not only 
the BBBSA organization, but also other youth-serving organizations that seek to meet the 
mentoring needs of youth across the nation. 
 The valuable input gained from the mentors has provided me with the knowledge needed 
to share with others the direct links between the mentors’ experiences and match duration. 
Through honest and transparent dialogue, I was able to gain the perspective of the mentors, 
which was crucial to the study. Their willingness to discuss and respond to my questions without 
hesitation was enlightening. Each of the interview participants had been or was currently in a 
mentoring match in the community-based program. Several of the mentors had a more than one 
match, due to reengagement in the program after a closure. As a group, the mentors served more 
than a dozen children through direct BBBSA youth mentoring services.  
 Following qualitative research, the method design introduces the possibility of research 
biases. The researcher’s values and beliefs can unintentionally affect the tone of the interview 
and the subsequent interpretation of results. Although I have attempted to minimize biases, I 
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cannot guarantee that I have ruled them out. The mentors participating in the study have served 
or currently serve within the agency I work for and the community I was born and raised. This 
commonality makes it plausible that we share some of the same beliefs and values. Although 
there is a probability that biases exist, the interview experience brought to light many factors I 
had not previously considered. The experience both challenged and confirmed some of my 
previously held conceptions regarding the research topic. Overall, the research study allowed me 
to learn and develop, not only as a student, but as a professional within the youth mentoring 
field. As a result of this study, I have gained invaluable knowledge that will serve me and others 
for years to come. 
Conclusion 
 This study was intended to contribute to the comprehensive collection of literature on the 
growing number of premature match closures within youth mentoring programs. Using a 
qualitative design approach, this study discovered factors that contribute to early match closures 
and the interventions that BBBSA professionals could implement to reduce the high rate of 
occurrences. Findings indicated that clear and realistic expectations, thorough training, and 
processes that allow for careful and well-thought-out decisions, directly impact match durations. 
This study suggests mentors who fully understand the program and their role combined with 
strong professional support and ongoing development opportunities, as well as adequate time for 
decision-making, could reduce the high number of premature match closures. 
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Appendix B: Strength of Relationship (SOR) 
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Appendix C: Interview Guide 
Date: 
Name of Mentor: 
Gender: 
Program Type: 
Length of Match: 
 
Initial Statement of Inquiry: Before we begin with the interview, I would like to take a moment 
to explain this study:  
 
The purpose of this qualitative study is to examine factors that lead to premature mentoring 
match closures and identify strategies that can be implemented to help reduce the high rate of 
occurrence according to the perspective of mentor within the BBBSA network. The insight 
provided by this research is helpful to program staff, families, school officials, as well as mentors 
and mentees. Participation in this interview is completely voluntary and participants are free to 
end their involvement with this study at any time. In addition, there are no risks associated with 
participating in this study.  
 
Introduction: I will be asking you some open-ended questions related to your role as a Big 
Brother or Big Sister with an affiliate of BBBSA. The questions I will be asking are related to 
the match duration and factors that may have contributed to a premature closure. In addition to 
these questions, I will also ask some general questions related to the quality of relationship with 
your mentee.  
 
You were given a survey referred to as the Strength of Relationship Survey (SOR) at the 3-
month mark of your match. The SOR survey was made available to me with your permission and 
I may ask you to help clarify some of your responses in addition to the questions asked today.  
 
 
Q1. What factors contribute to early mentoring match separation within the Big Brothers 
Big Sisters network according to the perspective of mentors? 
 
Why do you think that some matches experience a premature match closure? 
 
Possible follow-up questions: 
• What are some of the factors and/or behaviors that you think lead to premature match 
closures? 
• What do you think is the biggest cause for premature match closures? 
• Why makes you feel this way? 
• How could BBBSA professionals assist mentors in meeting the 1-year match 
requirement? 
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Q2. What are interventions that Big Brothers Big Sisters of America can implement to 
help alleviate premature match closures according to the perspective of the mentors?  
 
What measures can BBBSA professionals implement to reduce the high number of 
premature closures within the network? 
 
Possible follow-up questions: 
• What are some factors that lead to early closures that may not be known by BBBSA 
professionals? 
• How does a premature match closure impact a mentee? 
• What can BBBSA professionals do to help ensure the one year commitment is met? 
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93 
 
Appendix E: Coding Matrix 
Research Question #1: What factors contribute to early mentoring match separation within the 
Big Brothers Big Sisters of America network according to the perspective of the mentor? 
Research Question #2: What are interventions that Big Brothers Big Sisters of America can 
implement to help alleviate premature match closures according to the perspective of the 
mentor? 
Themes 
Commitment to 
Role 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Categories 
Dedication 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Descriptions 
Commitment reasons 
(internal and external) 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Commitment response 
during match 
challenges 
 
 
 
 
Evidence and Subcategories 
⎯ Important to me to 
finish 
⎯ Long-term 
relationships 
⎯ Committed 
⎯ Empathy 
⎯ Concern 
⎯ Make a difference 
⎯ Provide consistency 
⎯ Former youth leader 
⎯ Helping out  
⎯ Long-term  
⎯ I was enjoying it  
⎯ Camp counselor 
⎯ Building the 
relationship 
⎯ Getting things done 
⎯ Lifetime relationship 
⎯ Planned all along  
⎯ Dealing with a 
person’s heart 
⎯ I've learned a lot  
⎯ Not just going to meet 
the minimum 
⎯ Change a child’s life 
⎯ Both learning 
⎯ Opportunity 
⎯ A heart for kids 
⎯ Didn’t want to 
disappoint 
 
⎯ Role model 
⎯ Be supportive 
⎯ Someone to talk to 
⎯ Need male influence 
⎯ Mentoring helps 
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Clear 
Expectations 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Program 
expectations vs 
reality 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Feelings and 
experiences related to 
program expectations 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
⎯ They need someone 
there 
⎯ Didn’t want to add to 
a loss of a person 
⎯ Support them no 
matter what 
⎯ Tough for kids 
⎯ Intentions 
⎯ Roadblocks 
⎯ More difficult 
⎯ Not how it works 
⎯ Did not understand 
⎯ Frustrated and upset 
⎯ Hard time 
⎯ Family situations 
⎯ Not a great match 
⎯ Situations at home 
⎯ Expected 
⎯ Divorce 
⎯ Death 
⎯ Working together 
⎯ Changed over time 
⎯ Not a talker 
⎯ Different than when I 
was in school 
⎯ Awkward 
⎯ Realistic views 
⎯ It was rough 
⎯ Not known 
⎯ Quite of few bumps in 
the road 
⎯ Moved 6 times 
⎯ Frustrating 
⎯ Felt more challenged 
⎯ Super hard  
⎯ More of a time 
commitment 
⎯ Didn’t think about his 
family 
⎯ Ups and downs 
⎯ Easy to give up 
⎯ Not known 
⎯ Match didn’t last 
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Pre-training and 
On-going 
training 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Preparedness 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Match experiences 
impacted by the amount 
and quality of training 
and support 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
⎯ It didn’t work out 
⎯ Different than it was 
⎯ Every child is 
different 
⎯ Thought 
⎯ You don’t know how 
it’s going to go 
⎯ It took two years to 
get rapport 
⎯ Chaos 
⎯ I just couldn’t 
⎯ Questions 
⎯ Struggles 
⎯ Trainings 
⎯ Needed help 
⎯ Having problems 
⎯ Encouragement 
⎯ Challenges 
⎯ Different culture 
⎯ General 
⎯ Poverty 
⎯ Trauma 
⎯ Serious 
⎯ Not required 
⎯ Training going 
forward 
⎯ Knowledge 
⎯ Not prepared 
⎯ Struggle connecting 
⎯ Uncomfortable 
⎯ Huge issue 
⎯ Support 
⎯ Tips 
⎯ Very difficult 
⎯ Overwhelmed 
⎯ How to relate and 
interact with a child 
⎯ Figure out 
⎯ Getting older, going 
through different 
things 
⎯ It was hard 
⎯ Made me nervous 
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Slow down the 
Matching 
Process 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Procedures 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Experiences and 
feelings related to 
match process 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
⎯ I was discouraged 
⎯ Resources 
⎯ Don’t utilize resources 
⎯ Not willing  
⎯ Guidance 
⎯ Advice 
⎯ We're here for you 
⎯ Challenging 
⎯ Important issues 
⎯ Tools 
⎯ Needed help 
⎯ Look for clues 
⎯ Learn to listen 
⎯ Transactional 
⎯ All about numbers 
⎯ Common interests 
⎯ Attention 
⎯ Third match 
⎯ Quickly write notes 
⎯ Figure out 
⎯ More time 
⎯ You get 10 minutes to 
review 
⎯ List of people 
⎯ More time 
⎯ Sit down and think 
about it 
⎯ Come back in a couple 
of days 
⎯ Keep notes 
⎯ Five kids  
⎯ Decisions 
⎯ More insight 
⎯ Better indication of 
personality 
⎯ Personality 
⎯ More time to learn 
⎯ Ask for specifics 
⎯ Matched 
⎯ A lot involved 
⎯ Align people with 
similar interests 
⎯ Different worlds 
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outcomes 
 
 
 
 
Positive changes 
reported by mentors 
⎯ Important to know 
about each other 
⎯ Education 
⎯ Vision 
⎯ Trust 
⎯ Life lessons  
⎯ True friendship 
⎯ Growth and maturity 
⎯ Hope 
⎯ Exposure 
⎯ Changes 
⎯ School 
⎯ Build healthy 
relationships 
⎯ Dreams 
⎯ Communicate about 
feelings 
⎯ Connection 
⎯ Value 
⎯ Boundaries 
⎯ Improvement in 
attitude 
⎯ Shared more 
⎯ Socially  
⎯ Friends 
⎯ Emotional maturity 
⎯ Academics 
⎯ Social aspect 
⎯ Confidence 
⎯ Beneficial 
⎯ Teach 
⎯ Made improvement 
⎯ Real life experience 
⎯ Different perspective 
⎯ Excelled 
⎯ Overcome 
 
 
